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The purposes of this study were to ascertain ‘the ev1-"
dence ia the research llterature regardlng the.feasxblllty'
of readlng 1nstructton before flrst grade and to determlne_ .
the extent to whlch readlng is taught early in 13 large |

- -

c1ties volunteering such 1nformatlon. - '

Th1s survey of the research llterature began w1th 3

crlthue of the Morphett-Washburne studles of
Desplte cr1t1c1sm of th1s research, he/fradltlon of post— .

¥ '“ponlng readlng 1nstructlon untlI/EZ;;t grade has been pre-

\\ domlnant. . R
. //%/x -In contrast to “the Morphett-Washburnev1ewpolnt, .the ~ .
— research literature prov1ded extenslve ev1dence of the l_'m B
advantage of early readlng 1nstructlon prov1ded it is fol-
B - lowed by an adgusted program-in later years. Furthermore,
accordlng to the research llterature, nelther emotlonal
-problems nor visual problems vére caused by early readlng
1nstructlon. The Denver pro;ect of 1960—1966 and studles o
by Durkin from 1958-1975 ofiered the. most thorough and
'_'long-term demonstratlons of the beneflts of teaching read—
v “ The procedure of thls study was to analyze and clas- | |
f‘*l. -.51fy currlculum guides from 13 large cltles accordlng to”
the follow1ng questlons° | { a

""1. To what extent is’ readlng structlon postponed -;f“.

’ : untll flrst grade°
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7 '//?7 2, How is the child v1ewed in 1nstances of delayed v

s f’ ., instruction as well- as 1n those of early 1nstruc- d"

c. “ o . tlon') :Q.- . ) o s ,' )
;, —_/

3. ‘How 1is readlng readlness def1ned°

e

’ ' - /;5///What/63thods of reading- 1nstructlon are used?

5. What materials are used9 -

1s—read1ng aohlevement evaluated’

_Th///3 1arge cities. volunteerlng curzlculum guldes

s
-

"///yefe as follows- Ios Angeles, Detroit, Houston, Indlanap-
olis, Boston, Memphls, New Orleans, Phoenlx, Jacksonv111e,
Atlanta, Newark, Omaha, and Blrmlngham. |

The flndlngs of this analysls of klndergarten curric—

'ulum guldes 1ndicated a trend toward less postponement of
’readeng 1nstructlon. Desplte th1s trend, most of the

: guldes still deflned readlng readlness in terms of oral

language faclllty rather than ln terms of 1n1t1a1 v1sua1

T — 3 .

Both the zeseanch 11terature and the currlculum guldes

showed a serlous lack of speclflc explanaxlon regardlng
'satlsfactory 1n1t1a1 readlng achlevement\gnd evaluatlon of

. that achlevement. Most cities. evaluated QEEa:at progress

. by_formalﬁ.'-~

:g%'testlng of speclflc skllls. _
- A maJorlty of ‘the guldes empha31zed 1ndrv1dua1 and
emall & group 1nstructlon. Thls stress corresponded w1th the

frequent use of such methods in the research 11terature.
F4 } . . . B /' . . ¢ s




Finally, future reoearch also. should fbcus more on the .

1and of later adausted‘programs. eruw

\
»

One of the most strlklng flndlngs of this study was

that the. 1east mentioned materlals in klndergartens were

easy—to—read books and wrltlng supplles for pupll use.

" One concluded that klndergarteners were. often dlscouraged

from early readlng merely by the absence of wrlt{ng sup- ‘
o ,

/

"p11es and easy books. .t' : T S " IR

Another s1gn1f1cant flndlng ‘was thatvohly One'city3'

-

T =

mentloned hav1ng subsequent 1nstruct10n begln where pre- :

e /
vious 1earn1ng.at9pped.' The lack of stress uoif/igggs%ed

.program in-later.years is a serlous omissio y the other -

12 c1t1es. : e ’ .

’ -~

~To further substanfiete this writer's assessments,

a second person made a separate‘analysis of the guides

1n terms of the flrst four questlons.

*

The orlmary 1mp11cat10n of thls study for further

'research 1s that futuze research should be Ty’ spec1f1c

~

about vhat constltutes satlsfactory reading readlness,

AR T 1
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early readlng achlevement, ard reading evaluatlon.*
/

1mportance ‘to early readlng achlevement of_handwrltlng

-
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P _
i . GHAPTER-i _‘ L o -
e . INTRODUCTION '
v Statement of the. Problem , )

-This study-ls deslgned prlmarily to answer two
questlons~ first, what 1s the ev1dence 1n the reSearch S
litEratune reéardlng the fea81b111ty of formal teaching of

eadlng before flrst grade, and, second, to what extent is

readlng formally-taught in* the klndergartens of 13 selected,-

. : - . - ’ . . . . - . ‘
_ <large American cities; o o _ o .
' L . ' . : @

- . .
~ . . .
. [

Background of the Problem .

L.

I

_ ThlS 1nvestigat10n stems from a reexamlnatlon of the
/concept of postponement wh1ch was framed agalnst ‘the matu—
rat10nal p01nt of v1ew and 1s represented 1n thegyorphett-~,;“

WaShburne studles of 1928 to . 1930.

s

More recently, the” strong early chlldhood focus by

T Plagetf’Bloom and Durkln ralses questlons about _the rela-'

«tlve mer1t of formal readlng ;nstructlon in. k1ndergarten. W LR

;y»" '7 ) R . :
g v .

: ,it In sp1te of these’ two opp091ng p01nts of view 1n“thep' ’

55; . li’érature, this study attempts to examine;, theaklﬁder-
.,vﬂ:' Lt e
'/£<w{ rgarten currlculum guﬁdes of . thlrteen large school systems -
&, o B
: ‘““*ﬂntgadetermlne the nature of k1ndergarten readlng programs -

:(‘ .,<y v ‘1

and’to 1nfer certain underlylng phllosophy.f’; . : g .._;af
.,“'m ) < . L o N .
;‘, ~ . a .

- | . R . . . - N .
-"‘"ju . . !
L) . . . . - R
P .. - . ) ko- L - ,




«j.curriculum guide are‘not necessarily reflected in the

a L1m1tat10ns

¢ F) )

"First of all the d1screpancy betWeen stated and

‘<"actua1 currlculun 11m1ts this study.j Such dlscrepancy

hmay even be greatest in the large school systems of 1arge Lo

-'c1t1es.~ One recOgnlzes that. the stated 1ntent10ns or a'

P IR -

actual behav1or of the classroom. However, the attempt

is to evaluate only stated currlculum, not the actual

'content of “the classﬁﬂam.- The varyIng publlcatlon dates

'restrlcts this 1nvest1gat10n. The analysls is of the

of the currlculum guldes also 11m1t th1sfstudy but agaln, e

. the alm is to assess stated currlculum not actual or

PR
(&Y t
‘ .

current currlculum. L Rt . . .

-

Secondly, the nature of the- sampllng technique

'“currlculum guldes from. thosa large c1t1es Wthh volun— '. .

A‘1nferences may not be sufficlently %ﬁec~se.

teered Buch 1nformat10n.' Such procedure 1s not a sc1en~-' R

tlflp random se1ectlon of large citles.

The content of the varlous currlculum guldes also

.

1im1t8 ‘this study. One‘must 1nfer from the 1nformatlon

provlded in the guldes._ The procedures for draw1ng

*
o, .

Justlflcation

"2
In sp1te of any dlscrepancy between stated and actual

-

cur 1cu1um " the merlt of uging cu r1cu1um ides from
r ’ /8/«13 &u AN
large c1t1es is that the 1arger school systems probably - \\_

<5

.....

have a cr1t1ca1 mass of knowledgeable perle and programs



" at the forefrontiin education and have published matéfials

avallable.

.technlque, the use “of Large school s;stems from alfferent

states representxng a varlety of geographic regions and

- gize 01ties may well 1ndlcate some natlonal trends.

)

FurthermOre,'restrlctlng analy81s to the content of

ha currlculum gulde may afford a more honest 1nd10ation of -

v1ewp01nt then would speclflc replles to partlcular ques-

tlons of a questlonnalre.- -Statements glven w1thout prlor';

,knowledge of a question or a point of v1ew cannot be

1qfluenced by ‘the queationing- process and p}sfumably are

more straightforward. ~ ' Ca AN

N

‘ In addltlon, desplte the 11m1tat10ns of the sampling R



this study deal only w1th one teachlng method in one

'd1str1buted among eléZt-experienced teachers. The-teach;

"-«»<cHArTER-IIl

REVIEW OF RELATED RESEARCH

-
-

Cr1t1que of the Morphett-Washburne Def1n1t10n
of Readlng Readlness

The tradltlon of 1n1t1a+1ng readlng 1nstructlon in

first grade has been influenced greatly by .the 1931 study'

by Mabel Morphett and Carlton Washburne. In that study,

'Morphett ‘and Washburne deflne read1ng read1ness as a men—

tal age of 6.5 years. - . Despite the fact that data from

-

_ing data, the MA of 6. 5 caunht hold and st111 1nf1uences.g't

.currlcula.,

Morphett and Washburne derived their formula for

.reading read1ness from a 1928 29 study of first grade'

~'read1ng in Wlnnetka, 1111n01s. There were 141isubaects

ene attempted to teach all first grade students to. read

with & largely 1nd1v1dua1 method such- that. the slower -
students would not retard the faster students.~3“
The Morphett—Washburne study used both the Detr01t

First Grade Intelllgence Pest and the Sjanford Revxslon

of the Binet-Simon Scale to determine MA. MA scores vere.“

o

4

14°

“-school system and that Gates end others reported confllct—_‘



© 92

calculated for September., The teachers were not given the

MA scores.

Readlnngrogress was measured in February of 1929.

: All eight teachers agreed that those chlldren ready- for
vreadlng in September usually had mastered 13 steps and 37
sight words by February, therefore, 13 \teps and ‘37 slght
words became the minimum standard for satlsfactory readlng
progress.’ The observatlonsoof the teachers regardlng stus
dents ready for readlng in September may 1ndlcats teacher

r

bias toward certaln students.

The 13 steps were part of a total of 21 stops compris-

1ng the beglnnrng readlng materlal prerequlelte for rhe

uar

'prlmer or first reader._ The 37 s1ght words wers part of a ,f

.~

~total - of 139, the knowledge of whlch was necessary in order :

to- pass from the flrst to the eecond grade in W1nnetka. .
There may have been some correspondence between the pres—
sure to teach a child a certain number: of sight words o

before he. could pass to the second grade and the Wlnnetka

method of teaching readlng whlch seemed to be more effec- j :

t1ve “'with chlldrenﬂhaving mental ages of 6.5 or more.

. The researchers computed correlatlons between readlng
progress steps and HA.as well as bhetween 31ght word scores
‘and MA. A ‘statistically signlficant correlation between
_ readlng progress steps and MA was .59 on the Detr01t test

~and .51 on the. Stanford test; the correlatlon between slght

word scores and MA was .65 on the Detrozt test and .58 on '

the Stanford test. Table 1 shows' these relatlonshlps.

u

- 3

o

P
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TABIE 1, . P

°

-

—

o ' GORREIATION REPORTED BETWEEN ‘READING
] K ACHIEVENMENT AND MA

L 'Test . : Readlng Progress - * Sight Word
- est .. Steps and MA ; Scores and MA

/s s ' : ' .
_petroit First . - - o -
. " Grade Intelllgence .59 -~ .65
R 'Test o '
~w4“Stanford Rev131on ' o =
' 6f the Binét-Simon .51: .58
Scade ‘ ' ' : ;

‘Note--Data obtained fromlMdfphett and Washburne, 1931.

""ffﬁf .
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One way of interpreting correlations is to square them’

to obtain an estimate of the ainount of overlapping variancev"

e

,betweenrthe~two measures. For example, the amount of dver-

lap between reading progress steps and MA is approximately

'35 percent on the Detroit test and 26 percent on .the Stan—

'ford test. These calculations indicate that 65 to 74 per-

cent of the re1ationship between reading progress steps and',;' .
NA is not accounted for. Likeowise, 58 to 66 percent of the\
overlap between sight word sco;es and MA is not explained

by the correlations obtained by Morphett and Washburne.

) Morphett and Washburne state,abpreference for the De-

trOit scores over the Stanford scores becausezthe DetrOit

test shows the greatest correlation w1th reading achieve—

B ment and is more easily administered. However, “the Detroit

scores may.be favored because they support the researchers!'
preconception about when to initiate readingainstruction.
As demonstrated by Table 2 both DetrOit and Stanford

scores indicate B noticeable increase in reading prOgress o

. at the MA interval of 6. 6-6 11. Detroit gcores indicate

that 78 percent of' the subjects obtained e satisfactory
reading level between the mental age_of 6.6 and.6.11. which e e

\
suggests initiating reading instruction at that intervaL.',’

'-Although Stanford scores show'+hat 68 percent of the sub—

JeCtB achieve satisfactory reading at the 6 6-6 11 interval,

Stanford scores also indicate that 8T percent of the sub-

? jects cotain satisfactory reading level at- the later MA in~ .

s

terval of T. 6-7 11 which suggests delaying reading ER

17



e 1 mABIE 2
- PERCENTAGE OF CHILDREN HAVIKG SATISFACTORY |
" READING, ACHIEVEMENT -

L

MA in years - RgédingﬂPrOgress,Stepsﬁ,  Sight Word Scorés7ﬁ B
and months - . — — -

Detroit .Stanford . | Detroit .Stanford . __ -
Scores .. Scores “"Scores Scores f

4.5-4.11 Bt T R
5.0-5.5.. | 0 -1 o <
7“\',5;5;é;§7f)‘ o s e s |
6.0-6.5 | 47 4 | o o 52
6.61-6.11 -, 78 - . 68 " ’8‘7 A 77
T0-Tese 79 e - | 8 8 o
7 6=T.11- - LT - ¢H37WWEME,E"mw7mwe3wQ,wwmmm94mﬂmumgmmﬂ;
8.0-8.5 “‘f Y S - T S
. R 8.6-9.0 ° f S 100 '3;-‘-(

Note--Data obtafhéd”fram Mbrﬁhétt”and Washburne,‘1931;




.

1nstruct10n unt11 that tlme. ‘ o
From the 1nformatlon represented in Table_2\ mgrpheff#/////
: and Washburne conclude that readlng,,nscruction should be -
postponed unt11 the chllﬂtﬁas/;eached the mental age of 6.6.
These researchers argue that w1th chlldren of 6.6 MA ob—
ta1ned from the Detr01t test, the teacher can expect from L
. 78 to; 87 percent of the students “to. make satisfactory read-f
| 1ng achlevement in e1ther reading progress steps 0r 31ght
.words scores. Morphett and Washburne belleve that therg
1s 11tt1e value in delaylng the teachlng of reading past
the MA of 6.6 years because after that_time_reading achieue—z ;”

ment begins “to level off or decrease.": T v

o Morphett and Washburne'conducted a slmllar study 1n \
i929-39wio verify the results of the1r 1928-29 research.-

The procedures, flndlngs and ‘conclusions are auch 11ke the Ef'
ear11er proaect except for the follow1ng."on1y those stu~

dents with mental ages of six or more were taught readlng .;.‘

from the beglnning of thé“year;—as-opposedfto attemptlnga_“_mlgg~

\

to teach a11 first grade students as was done 1n the -

former study. o o

~ The om1sslon of readlng 1nstructlon for those W1th

younger rﬂntal ages makes 1t 1mposs1ble to- conclude that
- .one certa1n MA is 1dea11y su1ted to beg1nn1ng readtng. .
If feading 1nstructlon is given only to chlldren with.a
certa1n MA, 1t will not be posslble to know whether |

o

students w1th another WA can be taught to read.

[ a




The - Morphett-Washburne study has many weaknesse‘.
Most of. these faults can be summarized by saylng that the

. Morphett and Washburne studies have been 1nterpreted in

causal terms. Many practitloners assume that correlatlon

k4

is caﬁaallty. . ‘ N “.i; e

- A second. maaor shortcoming of the Morphett—Washburne

tudy is that since- 1t represents—one locale at one time,'
the sample is too 11m1ted to support the sweeping generali-
zation’ favorlng postponement of readlng,instructlon for all
ch11dren 1n all places and times. o .

-

Morphett a.nd Washburne are not totally responslble for
the exces81ve popularity of thelr fﬂrmula. Rather, even - h
now, practltionersnwho assume causality and who generalize _
from one study at one time to all chlldren everywhere may .
be commltting the same error of overgeneralization.

Why has this particular definition of readlng readi-

ness been 80 w1despread9 Its 1n1t1a1 p0pular1ty was, probau

“*"“bly due~to the“prevalllng climate of opinlon of~that time

and also because Washburne was very promlnent 1n uhe ﬂdArP«
tional field at that tlme. In ther1920's and 1930's ine |
prevailing c11mate of Opinion was. dominated by G. Stanle :
5 Hall and later his student, Arnold Gesell, who stressed 'jf
heredity and maturation rather -than learning and practice.
The 1deas of Hall and Gesellfwere so perva91ve that 1nade~;;h‘
quate achlevement in reading was explalned solely by thei ‘
© child's not hav1ng reached the proper stage of development.
vThe solution was to wait, to postpone 1nstructlon unt11 the e

1
® B T oo o \\
R ) v
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_ Chlld matured and was ready for it (Durkln, 1970).

1 o

The 1aunch1ng of Sputnlk altered the cllmate of Opln- 1

| ion and gince then a questlonlng of the tradltlonal t1me T

to initiate readlng 1nstructlon has begun

. * e
A :

- Changes in the Cllmate of Oplnlon ”ﬁf

A more w1despread 1nterest 1n early—school or even

pre-school readlng 1nstructlon develOped durlng the 1960's

The one event that probably fostered that 1nterest more

3 t

-

than any other 91ngle event was the launchlng by the Soviet S

Unlon of Sputnlk I on October 4, 1957. That event aroused
in the minds of both lay and professlonal people a concern

that schools 1n the Unlted States were not ueachlng enough

K

LR

L

or well enough or - early enough.“ The launchlng of Sputnlk I

did not create an 1nterest in early readlng 8o much'as it

’fdstered a cllmate ‘of oplnlon whlch allowed for posltlve'l

emphasls upon early learnlng. As prev1ously mentloned, the j

preva1llng phllosophy of educatlon had been strongly 1n,_;,;~

fluenced by the v1ewp01nt of postponement of 1nstruct10n

n
o

.f"untll the proper moment of maturatlon.

) -

| The work of certaln ”cognltlve" psychologlsts whlch

came to the forefront at- that t1me also contrlbuted to

the 1960's’ concern with early learnlng. The. work of Jean"'

_Plaget, publlshed 1n French since- the 1”30'5, was trans- .

‘lated into Engllsh after the late 1950's.: Books by

. Jerome S. Bruner gnd by Joseph Mchcker Hunt began to

21
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focuses upon the possibilities as well as the values . of

'aadltlon, Ben;amin S -Bloom's Stabllftx and Change in Humsn

, Characterlstlcs (1964) stresses both that the mqst rapid

. Te s - "
B e o . Ta :/ .
. - e sl X FE

appear in the 1950'3. The work of these psychologlsts Tfﬁ P

:learnlng which oc%urs before the ages of four or five. In o

.
B

';ng 1nte111gence 1s in the flrst four years and that the

e

(v‘perlod for the development of many characteristlcs 1nc1ud—i'

effects of the en11ronment are the greatest in the early _f;

periods of rapld growth.,.-, T 'q_ -f”;7$-' B |
Another source of 1nterest 1n early 1earn1ng was the
focus during the 1960'8 upon. the problems of the poor, the

economlcally dlsadvantaged. This concern found expresslon -

_'1n prOgrams such as Headstart which a1m to prov1de 1earn1ng

le./

experlenccs aurlng the pre-school yeafﬁ/so that dlsadvanp" '

w

taged children might. ”catch up with chlldren from hlgher
socloeconomlc backgrounds. Here can be seen the 1nf1u- .f

ence of thlnklag by persons such as Bloom and Bruner who

- N Y

“come,. in- fact, from the very exlstence of successful pre—_;;;:,

utress that—the—env1ronment is—of~more—1mportance—before-——~———

the dge of four than afterwards. Although large—scale o V'ffla

programs such aS/Headstart have not shown concluslve posl—'f'
Y24
t1ve nesults, the fact that a number of smallpscale pro—.»a_'j_j

grams have, succeeded contlnues to glve 1mpetus to pre—

school programs for educatlng the dlsadvantaged (Rohwer’ QVEIJTF

A th1rd source of 1nterest in pre-school readlng has ifﬁvh

+ )

'school prOgrams of educatlon. One of these has been the Q o
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',~rev1val of the Montessorl method 1n the Uﬁited States W1th
the establlshment of - the Whltby School in 1958. There are".
noy about 200 Montessor1 schools as’ well as many more whlch S

use a modified form, of the Monteseor1 method (Aukerman,"'

1971),»"

ool .

”; Durkln 8 Studles'.-r

‘ - i ~ In 1958, Delores Durkln began what has become &n ime U
"l portant series of studles of early readers. Slgnlflcantly;
her studies have ‘been longitudlnal.t The flrst survey de-; o
”'veloped in Oakland, Callfornla, covered the span 1958—1964,
'the second was in New York City between 1961 ‘and 1964.:. o
| These longitudlnal studles of chlldren who learned to read .h
.. at home” before flrst grade 1ndlcate that the early readers

ma1nta1ned thelr lead for as. long as\sgx seho xearssover
. \W_%

'ﬁcomparably brlght chfldren_\\p d1d not learn .i r g

frrst grade. About 24 percent of DurkmnFSe‘
double'promoted at 1east once durlng the span‘—f_the study

st ’ (Durkln, 1966) Therefore, in some cases, the advantages

Sl fﬁ" of an. early start in readlng were followed by an adaueted ;;
e T program in later schoolln'g.~ ?i R A s :?i R
,-f’ilgszzfﬁﬁf?qéi??””r ' ’ — T e
Fe o The sample of_early readers 1n Durk1n g studles waa v

small, 1-4 percent out of & total populatlon of four to L%ﬂ
’ five thousand chlldren._ However, these sub;ects were fol-n
dlowed for a number of years and were analyzed in a varietyaig
of - ways. One surprlslng f1nd1ng is that the early reader -

-is not necessarlly brlght nor 1s»he necessarlly from the -

J

° . . 2 )

e, . . . .
@ . . N . 2 3 . . . . &
. - . . . * -
. . . . . N .
. © e -
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upper m1dd1e class or above. The range of IQ for these
,a[ -subJects 'was between 82 ‘and 170. Approxlmately 60 to 85
'.'npercent of the early readers viere from the Tower mlddle
class and below. ‘The Callfo(ﬁia study prompted Durkln “to e
suggest that the less brlght ch11d is especlally alded by |
an early start in readlng slnce that glves h1m more tlme
_to learn the necessary skllls (Durkln, 1966) o _"_‘;f
Another flndlng from Durkln 8 research has to do with
what makes the dlfference between an early and a non—early

N A
R reader. leen a chlld's early interest in learnlng to

~ . Y

El

read, the actual learnlng dependéd upon whether someone

merely would answer his questlons about" letters and words.
‘I. Q ..1

o Some. parents were fearful about not having the proper7-
tralnlng to "teach" readlng and, theramre, avoided an~!

- swerlng ‘and. were not encouraglng., In other cases, parents

or 81b11ngs answered the chlld's questlons and vere. encour-”‘

aging. The early readers came from this latter group

.:. <L

(Durkln, ~1966).
~Important among Durkln s later research has been a

;i language arts prOgram for four— ‘and - flve-year olds.- Ap—

.‘,prox1mate1y 40 children from vary1ngsmc1oeconom1c back— -

ggrounds were enrolled in, thid two-year, pre-flrst grade ,;5f

’ program. Nlnety—two percent of the subaects were from the‘ .
.'lower m1dd1e class or below. The mean IQ for the~group _

,was 113 6° w1th a standard dev1atzon of 12 5. At the t1me

of the testlng, the hlghest mental age was 5 years,
e . _ .

. R - N E Lo . } oo . . v .
e e < . . . . PR . . . . . . .
- . . ' Lo Lo . . . . o
. ‘ o .
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':11 months._ Therefore, ‘at the start of this program, none ) '-,:
of these chlldren nad reached the 6. 5 mental age level ) |
(Durkin, 197475 - ° | -

Durkin s 1anguage arts experiment w1th four- and flve-

e

year olds was a<natura1 outgrowth of the longitudinal re-'

: f search with early readers.' What was learned prev1ously
about how chlldren learned to readxnaturally at home was
used to dev1se thls 1anguage arts program. Thls currlculum

: r-". ) stresses exposure to words in everyday surroundings and |

T begins with four-year olds since Durkln had’noticed that

/ was the usual age at which the - eardy reader flrst showed

an lnterest in wrltten language.‘ Based upon her prev1ous ;ﬁ-wf

research, Durkln s language arts prOgram has five primary-jl

-

_ characteristlcs* (1) equal attentlon to wnitlng, (2) no ,f',_'

. published materlals but rather the use of vocabulary

a - fhan o

' closaly relaued to. the ch11d and his current c1rcumstances,

(3) the whole—word approach, (4) a focus on letters and _ﬁ@ '

i

numerals ‘in the child's everyday surroundings, (5) reading
to and talklng with the child daily (Durkln, 1974—75). {wv
| By ‘the end of the klndergarten year, results from

o th1s pre—flrst grade language arts program 1nd1cated that .

b

82 percent of the subaects could 1dent1fy the entire al-': :fi:"
g phabet and that each Subgect knew an average of 125 4 f;tflﬁ
~-words and that each subJect knew 70 percent of the 22 f-&c:'

v sounds comprrslng the sound test (5 short “vowel and 17 cOn,‘.Q;,
;. -sonant sof/ds). Durkin found ‘that chronological age was .
t

not.one_o e factors affecting achievement (Durkin, :;T

W .o P B \
N : N .. N ¥

o,
. v




‘,1974-75).: o

" (Diirkin, 1974-75)

_'was followed aﬁd‘aﬁaiiied~through grade four. Durlng
\

: achleVement would have been llkely if the earller starts.

16
» |

©
Ce—

The- read1ng prOgress of these experlmental subyects

L.

~

[ \ ®
gradesS aone through four, the mean raw readlng scores were
always hlgher for the experlmental group than for the con--

~, ¢

1cance fOr grades*one and two but not for grades three and

\ 't<

“fo r. Durkln found that neither sex nor chronolog1ca1 age

Tw

was & slgnlflcant factor affectlng achlevement in reading ' ///

From this language arts, exper1ment,w1th four— and -

‘, .

~f1ve—year olds, Durkln conbluded that even w1th sub;ects k

not formally selected as’ belng "ready* to. read,'earlier

>,

starts in reading- lead to satlsfactory accompllshments and

3 trol subaects.‘ The dlfférences yere of statlstlcal signif—- '

- N
- . . . g . . o

not to problems. Durkln also observed that much hxgherﬁr. /é,

v

‘tlon. Throughout thls study, Durkzn found that subsequent

instructlon.characterlstlcally 1gnored the prev1ous ;“ x

' Jachievements of the chlldren.‘ In one 1nstance, a group of

third grade—superlor readers completed three dlfferent .’{

' secand-level ‘third grade texts beforé a fourth grade text

VAT
/.

wasiflually dlstrlbuted_(Durklny=1974-75)- __;,“7” .ﬂ‘r L
ey f,‘”ﬂ.~( A Denver Pﬁbaﬁct | |
Paul McKee, Joseph Brze1nski and others made the' most ;};f;'

7

exten81ve study 1nvolv1ng readlng 1nstruct10n before farst

@ . 4 R 3

- :
.

I . . . 4 b . . - . .
! 986 . Lo -
T : . . . Lo B e =
. : . . .. . RY . N . . .. . . LIS -
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in readlng had beeh taken advantage of in later 1nstruc-',; oi“h.



"found, as had Durkln, that earller starts in readlng 1ead

i‘; The Denver study demonstrates that students taught to .

.read in. kindergarten have s1gn1ficantly hlgher readlng

-

D

grade. This study took placefln Denver, Colorado, between
1960  and 1966. The Denver experlment proposed to study the

effectlveness of beglnnlng reading 1nstructlon in klnder-

garten. The Denver group felt that many researchers had

already demonstrated that children could be taught to read

“T?early but that it was not clear to WhAt extent)early read—

exrs maintained thelr 1ead over equally brlght non-early

readers. © - _ . ,ef- . X
~*in’ ' o

SR

The Denver’ sample consisted of 4, 000 students d1v1ded ‘

dlnto four groups.- Grou% I recelved the regular program 1n”'7

'klndergarten andfsubsequent grades.u Group IT recelved the .

regular program in klndergarten but an adjusced program in

flater grades. The ad;usted program comprlsed the use of B

the pllot readlng program plus the acceleratlon of the

@ readlng program of puplls work1ng at advanced 1evels._

Group IIT recelved readlng 1nstruct1on 1n klndergarten but

" the regular program.in flrst and later grades. roup IV,

:._the true experlmental group, recelved readlng 1netructlon f-

s

in klndergarten along w1th an ad;usted program 1n 1ater
grades. The prOgress of all groups was followed from ; Sl
Llndergarten through srade flve.‘ ' | '

The Denyer group observed no v1sual or psychologlcal

: problems due to an earller start 1n readlng. Instead, they-f“hh

to satlsfactory accompllshments.

. -
. .
-

AR
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.achlevement scores than those taught to read in fert gradei
"even when those taught in first grade have an adguated pro-
'gram in later gradea. The research also indicates that
'statistlcally significant gains in reading achievement
lasted throughout the grades when the advantages of an
'~_early etart in reading were followed by the adjusted pro—n,_
gram.f However, without the auJusted program in later S
grades, the measurable advantages of klndergarten readlng
instructlon dld not perslst beyond second grade (McKee .

~

- et ale, 1966) . . )

" "Studies- Prlor to 1958 .

One can find little publlshed materlal before 1958
which deals. w1th the early teachlng of readlng. .The fol-
low1ng paragraph brlefly summarizes this early reBearch. "

The first 1nstance is that of a parent who taught hls |

\

twenty-slx month ‘0old daughter to read (Anonymous, 1918).

. Brown (1924) descrlbes +eaching readlng to flfteen children. ‘

who ranged in age between two ‘and five years. ‘Dav1dson

(1931) taught, reading to thlrteen children between the ages.

‘of three and five years.' Wllson (1938) recounts a four
;'year study at the Horace Mann School in whlch four and flve'
year olds were taught to read. Roslow (1940) reports %
:teaching reading to chlldren w1th mental ages less than 8ix :
;lyears. Keister (1941) descrlbes teachlng flve-year old
-.chlldren to read. Flnally, in Scotland, readlng lnstruc—

tlon is regularly begun with flve—year olds. Reported

23



results are conflicting.. Some studies say that Scottish
ch11dren read slgnlflcantly better ‘than Amerlcan or Engllsh
ch11dren \Commlttee ‘of Readlng\\1329) Other reports 1nd1-v
cate that Scottish children taught to read\at\age flve read

‘no better.thanzthose taught at age 8ix (vernon, T95§l;\;\\\

Stud1es Since 1958 T

H

Since 1958 there has ‘been. further research on the .fea= - L

,'51b111ty of early read1ng 1nstruct10n in add1tlon to Durkln
- ~ _—
and the Denver Project mentloned above.~ GeneraIlfles are
dlfflcult to draw because of w1de varzatlons in research de-

sign but the follow1ng research does 1ndlcate the feaslb111-

2 -~

ty of early 1nstructlon.

4

' Moore (1964 ) has teught read1ng to hundreds of: chlldren
between the ages of two and gix by using a typewrlter elec— ,
'ltronlcally programmed to teach them to read, spell and wr1+e;
He clalms that. ch11dren who have been in h1s "Respon81ve En- °

vironment" program for two years, 1nclud1ng klndergarten,- |

.'usually can read at the beg1nn1ng slxth grade level by the end
of the f1rst grade. Attleast one cr1t1c oolnts out that
iloore's subjects are usually of above~ average 1nte111gence
and that iessar Gotkln uslng the computerlzed typewrlter : ‘*..

- with subaects from Harlem d1d not ‘have such great success, '

. (Fry, 1968). Nevertheless, Moore's experlments at least |
poInt out that. adﬂusted programs are both posslble and nec-”
'essary for those ch11dren ready’ to read before f1rst grade.h

Anderson (1960) reports that four-year olds of varylng*“-
S . mental ability profit from'early fOrmal readlng 1nstructlon.
: - ,"b ' | // //,/////
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Bac01 (1961) describes one school ‘system's use of
readlng instruction in klndergarten. |
‘Appleton (1964) ccnducted a study w1tn klndergarteners
in whlch 1nterested children were glven the opportunlty to
learn to readu Most children chose to take part in the

. ‘-readlng program and all of those made progress in readlng

ablllty. a o L
Kelley (1967) compa?ed two groups of k1ndergarteners,‘

‘5"jone w1th formal readlng 1nstructlon and the other with tra-

d1t10na1 readlness 1nstruct1on. End of year testlng tndi—

_ cated superlor readlng achievement for the group which had

the formal reading prOgram. . \‘,,

McManus (1964) repllcated a Denver study regardlng

the effectlveness of parents asslstlng thelr ‘children with
early readlng. The researcher found that parents could

help-significantly in teachlng thelr children to read.at

-3

1 .
- y -

an - early age.
| Plessas and Oakes (1964) surveyed twenty—two klnder-

garten classes in a California school system and found ‘

twenty\chlldren already able to read. Accordlng to the .

parents, the1r chlldren had been taught to read by someone, :

usuall a parent or slbllng. Although these chlldren were

of superlor 1nte111gence, it is 1mportant “to stress that -

spe01f1L teachlng, not chance, had made them early readers.

|
Hldlerlch (1965) reports that children taught to read
in klndergarten were better readers at‘the end o?’flrst

.~

grade t chlldren 1ntroduced to readlng in flrst grade.



Smith (1967) compared ‘the reading achievement in a
New Jersey school system between children With and without ’
kindergarten. " She found no significant difference between
children With.and without kindergarten experience. How—
' ever, it must be noted that this particular kindergarten
program contained no instruction in reading and that, at i_

'+ the time, New Jersey State Board Standards for Kindergar~
~tens forbade the teaching of reading- in kindergarten.
According to Mountain (1966), no other states have had- such

f a ruling. - ST .-"- . ~'2§_hg,_ ,i;

' e Conte (1968) surveyed the Opinions and practices of )
New Jersey and Connecticut kindergarten teachers. At that |
time the New Jersey State Board Standards still forbade 4
teachingﬂreading before first grade. In 1969 the Code was
changed to allow for teaching reading in kindergarten.‘
Nevertheless, among the New Jersey teachers, La Conte found
that 57 percent claimed to be teaching reading and that 32”7.
percent claimed to be teaching reading regularly. B

Bender (1968) made four studies over five semesters
N of machine-taught reading to disadvantaged four—year olds.
. \\The results indicated superior achievement for. those sub- y.-;'ff

:jﬁi . aects given reading instruction. There was no significant3'

e

\

difference betweenéfubgects in “the one—hour and those in -:;"fﬂﬂ
the‘three—hour ses | - |

ions.
Carl Bereiter, Siegfried Engelmann and Elaine c.
s Bruner collaborated to formulate a systematic prOgram for :

\
teaching reading to disadvantaged children 4in’ preschool.,.




The program is‘called DISTAR. Anong the few published -
research findings on DISTAR 1s a study by Karnes (February,
_ 1968) comparlng five pre-school programs. Karnes found
" that the DISTAR group made startllng galns in IQ, ITPA'
scores,'as well as readlng and - arithmetlc achlevement
L Sutton (1969) discovered signiflcant reiatlonshlp
between third. grade readlng abllity and readlng ach;evement
acquired in klndergarten. Over a hundred klndergarteners f
were glven the Opportunlty to learmn to read. By the end
.of klnderg ten, 46 children achleved a readlng grade level
“of 1. 3. hese early readers were st111 ahead at the end of
thlrd grade. One must note that these early readers were
brlghter han the other subjects. However, it 1s equally
'b-1mportant]to stress that adausted programs are both pos-" .
T : Slble anJ necessary for those children ready to read before 4‘ o

/'

fzrst grade. |
McKee (1966) cltes Schoephoerster and others as hav1ng

| found that_a formal kindergarten readrness program includ— .
. 1ng pup11 use of workbooks beneflted chlldren 8 readlng ‘

‘ achxevement more than an 1nformal readlness program w1thout

. .
- " . Vo .

pupll use of workbooks. R > .

Halasa (1970) compared an enrlchmenﬁ—orlented kinder- 7
.~éarten w1th an 1nstructlon-or1ented klndergarten. Halasa :
hascertelned that dlrect 1nstruct10n was more effectlve 4n .7;,ﬁ

fcstermng reading achievament. .One year later, the direct

3

’ instructlon group was stlll ahead 1n readlng

“l .
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- -

Niedermeyer . (1970% compared parent—aeeieted'kinder-
gartenere learnlng to read with those not receiving paren-
tal help at Thome. Slxty—eix percent of the pupile in the |
parent-aseieted program scored at or- above 80 percent on
the post test whereas only 15 to 19 percent of thoee in

the non-parent-aSSISRed group scored at or above 80 per-

cent.

N Summarz. 7 . )

From the precedlng eurvey, it 1e clear that suffl- -
cient .evidence -does exist that children can be taught to .
read before firet grade and that the early learners maln-
tain the1r lead over: comparable youngetere taught at later
agee. Durkin 8 research and the Denver project prov1de
the most complete ev1dence of the success of early formal
trainlng in reading.' However, the - numeroue emaller studies
dating from 1918 to the preeent also indicate the | feaei—'ﬁ
bility of‘early readlng 1netructlon. "V |

This review of 11terature demonetratee'that where
.readlng is taught at an early age, 1netructlon is not
1mpeded by the tradltional oral language deflnition of
‘ readlng readinese, but rather a eituation 15 prov1ded 1n'.
-which chlldren are taught in1t1al v1sua1 ekille.m Durkin
lfound that, glven a child's 1nterest in readlng, the
'actual learnlng depended pr1marlly upon whether eomeone

answered his questlone about letters: and w0rde. Durkln 8

pre—firetggrade language arts program highlighted the



1etters and words in the. chlld's everyday - surroundings.i

~ The llterature search also shows the lack of agreement
upon what is satlsfactory readlng achlevement at a begrn—-
ning level. Morphett and Washburne refer to 13 of 21 steps
prerequlslte to pr1mer level and to 37 of 139 s1ght words i
necessary in order to pass from flrst to second grade. 1“

I Durkin refers to the identificatlon of the ent1re alphabet'
- |
\ and the knowledge of an average of 125 4 words. However,

'\ . most studies are not1ceably 1acking in spec1f1c explanapi
\"‘?; . ‘tions of what is meant by satlsfactory readlng progress.w,n,
4 g <h_‘In add;t;on, the 11terature survey 1ndicates the' ne;F'
‘t - for“dlstinctly different materlals and methods for. younger
Lo learners than those tradltlonally used w1th flrst graders.'d
| Durkln s pre-flrst grade language arts program does not .Eﬂ'
A use publlshed materlals but rather the vocabulary closely
: \' related to the Chlld and hls cxrcumstances.- The Denver
-7y study emphaslzes the need for the adausted program in
\ later grades if early learners are to maintaln their:ad-
vantage. Moore uses. an electronically programmed type-
wrlter-to teach‘readlng to very young chlldren. The DISTAR
e : program uses & highly concentrated and structured teaching
method w1th absolute d1rectlons for the teacher and abso-j.e'
lute acceptable answers by the student. Flnally, in many -
smaller studles, the’ chlldren are taught in small groups‘
. or 1ndiv1dually.. _ o
‘ However, from these varlous studles reported, it 1s

~

dlfflcult to - obtaln an accurate understandlng of the

,.v‘
Y 8.1 c



_ _ N
particular, definitive meihods and’ mater als used in the
actudl early formal 1nstruct10n in readlng before the
flrst grade. )

Despite the foregoing weaknesses,,the research does
indicate the posslbility and advantage of early teaching .'f
of reading. Yet no. study could ‘be ' found which examined -
whether the ev1denc9 clted 1n the research literature hes
:been utlllzed in actusl pre-first grade currlculum. ihere-'
fore the intentlon of this study. is to brldge that gap by o o
©a content analysis of kindergarten currlculum guldes from

" < : A .
* thirteen large American citlesS.- . . . e




CHAPTER III
‘ ' METHOD AND -PRocm‘)_URE
Thls eectlon deecrlbes the procedure by which klnr

dergarten currlculum guides from thirteen large Amerlcan

citles were selected and examined to infer the nature of

pre—first grade reading 1nstructlon.i"

' Selection of Cltles

LI

“From the 1970 United States Census of cltles ranked"

by size, the 25 largest cities were selected, allow1ng
for ‘no state to be represented“hore ‘than once and w1th
the excluslon of New York Clty and of Denver, Colorado.
New York City was ellminated because ite population is 80
much greater than the next largeet cltiea. Denver wae .
not included because its klndergarten readlng program is

. w1de1y publlclzed and was descrlbed in- Chapter II of thls

thesis. SN

Sampllng of Cltles 'f’-j?J :: 3

. In May of 1973, letters. requestlng kmndergarten cur—'“'

. rlculum guided were: sent to the boards of education in

each of these 25 cltlee. Thlrteen c1t1ea replled by send—:jﬁff

A%

ing curr1cu;um guldee or sufflcient 1nformatlon.;,f,,




Table 3 summarlzes the rank and size of the cities
selected and 1nd1cates those which responded with Buffl—
cient curriculum information. Thls table also g1ves the
geographlc region for each clty. The four dlfferent v
reglons used are those dellneated by the 1970 ‘United .ﬂ," e 'f
States census reports- the northeast, the north central, . '
the south and the west. o _
Cltles which volunteered currleulum 1nformatlon repre-'
Sent a varlety of reglons of the country as ,well as a vari-
ety of sizes oi cities. However, more responses were re- -
| ceived from southern c1t1es than from those of other re-
gions and ‘most ‘of the cities range in size from one thlrd
E to one half mlllion persons. _1’_ o »-;

LY

R . Organlzatlon of the Analysis of the
~ . ) Currlcqum Guldes .

The currlculum guldes recelved were analyzed w1th the

follow1ng questlons in mlnd- ‘
e 1. _To what ‘extent is readlng instructlon postponed
o , - until first grade° - "“~;~ff- | B
2. How is the child vlewed in 1nstances of delayed |
instructlon as well as in’ jhose_of ea;ly instru—'
tion? ‘- B .'; _.. ;~_
3: hHow is readlng readlness def1ned°
_4J fWhat methods of readlng 1nstruct10n are used?

5. . What materlals are.used?

: “6;‘ How 1s readlng achievement evaluated?

«

Y . - : : ° . . -
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™~ . N y )
Each of the-curriculum guides was scrutinized for = .

statements perta1n1ng to any of the above quest1ons. ' h,

B

Then all statements relevant to any one questlon were

llsted, summar1zed, and analpyzed in narrat1ve form. - “
'Th1s same process was used’ for each of the s1x quest1ons. -,

T0, substantlate these assessments, a second person
. Y . .
" made - a separate;analys1s of the guldes in terms of the ’

~

”f1rst four quest1ons regarding’ postponement, v1ew of the
rhlld, de¥}n1t1on of read1ng read1ness, and methods of

v 1nstruct1on. The second evaluator d1d not analyze mate-

4

r1als ol Lnstruct1on or evaluat1ve procedure because

» ° these audgments are more obvious and factual rather than
- [ ] N
9 Amatters of 1nterpretat1on. Th1s second audge was Dr. . ..

Florence E. Mooney; a Spec1al1st in Read1ng and an -

A351stant Professor at Monmouth College in West Long

’.

Branbh, New Jersey. B oL
P : co .
N A : '
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» ' CHAPTER I¥
 ANATYSIS OF DATA

o -
L3 . v

’Postponement of Inetructlon

All of the éyrriculum guldes were analyzed to infer . 5f,'J
':'fthe extent Yo whlch reading instruction is postponed and - I
... the mater1a1 was, cla831fied accord1ng1y. Flve catesories c
- . were establiahed-g entlre‘POStponeEEEt, tran81t10n from ”‘

~.

e | _entlre-postp nement, partlal-postponement, transltlon f L

- -

toward no—postponement, and no-postponement. *Partlal-post-
ponement is deflned as prov191on for some 1nit1a1 reading |
. 1nstruct10n w1thoutlg1v1ng any - students full reading in-. -
;structlon.j The two tran31tlon categorles were established. -
for V1ewpoinus contalnlng contradlctory statements and*
therefore 1ff1eult to label aocurately. Such dlscrep-‘waj d',
ancy is re arded as 1ndlcatlon of recent shlfts in philos‘ -
ophy. | o | | | |
Pwo '1ties-0maha and Blrmlnghamr-were c1a891f1ed aszj:'

--representlng ent1re~postponement. Three c1t1es—-Houston,

_Memphls, and Atlanta—-were labeled‘as tran31t10n away from .;Q%@T

- -

‘ Wm"_ entlre-postponement.~ Therefore, loosely deflned, flve f i
ST clties could be categorlzed as ent:re-postponement. Only
~one clty—-Indlanapolle-—was claeszfled as part1a1~post—

' ponement. Four#of the cltles—-Los Angeles, Detroit,

5
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Boston, and Newarkr—were 1abe1ed as transltion to%ard no-
\

poetponempnt. The three cities claselfled as hav1ng no-\

postponement ueed the SWRL program (sequppendlx A, 9). \
Table 4 categorlzee the citlee to reflect the five 1evels |
of postponement as classlfled by both Judges.

s+ +In order to document the preceding generallzatlone,

i con01se quotatlons or paraphrasee are glven at pert1nent f
p01nts within the text and Appendlx A prov1des complete'
quotatlons of relevant material.: | ’

’ The Omaha and Blrmlngham guldee were’ placed W1th1n

-}.. : the category of entlre-postponement. These guldes describe
the most trad1t10na1 form of reading readlness prOgram w1th
stress exc1u91ve1y upon -oral communlcation end audltory
dlscrlminatlon._ The Omaha gulde con81dere "language devel-

Opment through lletening and talklng and ‘assumes success

Cin’ readlng is dependent upon "fac111ty w1th oral langusge"

e

5
nv/

-V(Omaha, PP. 41, 553% gee also Appendlx Ay 1)e The Birming-
. :J'jhan;guide descrlbee the 1nte11ecuual obgectlvee of its
kindergarten program'ae developlng concepts for- "thlnklng,
understandlng, and verbalizing" and also as devel/plng'
“communlcatlon SklllB (language development)“ (Blrmlngham,
1972, .Pe 3, see 81830 Appendlx Ay %), The Omaha guide

clearly states’ that “formal readlng should e in in the

T flrst grade“ as soon as e child demonstrates that he can
proflt from, the instruction (Omaha, pe 49) The Birmlng—

han gulde never mentions formal reading 1nstruct10n at a11.

Therefore, one assumes no recognltlon’by Blrmlngham of
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even~the'possibility.of early reading instruction. The .

_ Omahs guide acknowledges the‘possibility-of earlyfformal

reading training but considers such programs as productlve

.of "only minimum resulte .and often failurd'as well as

. "emotional problems and readlng difflculties“ (Omaha, pp.

53, 603 see’ Appendix A, 3). )
Houston, Memphls, and Atlanta were labeled as exhlb—

"1ting transition away from entire-postponement. All three

I

_ cities employ traditional prOgrams ‘of reading readiness but,

also acknowledge allow1ng some children early reading in-

_ struction' The writere of these guides indicate growing

awareness that gome ch1ldren can be taught sucoessfully to

. read earlier and that the school should make provision foxr:

- these indiv1dua1 differences.' In Houston, the kindergarten .

program stresses listening and speaking skills and ‘makes no
allowance for the formal teaching of reading. However, the=
skill of an early reader is acknowledged though not - over—

empha91zed before classmates (Houston, 1967, pp. 80, 93).~

- In Memphis, the kindergarten curriculum also stresses ‘de- ,j
’veloping language skills without formal readlng 1nstruc-

1 tione Nevertheless, formal training in reading is allowed

for a few children deemed ready, prov1ded the supervxslng

teacher approves (Memphis, 1972, p. 33; see Appendix A\\4).

“-Atlanta kindergartens recognize that readlng can be taught
' early but feel that the early reader often lacks adequate

comprehension of and 1nterest in readlng (Atlanta, 1971,~

" pP: 89—90, see Appendlx A, 5)e ;.' T 0 ._QN“;;”

-

453 g i ;ﬂ':: S o .;



The Indianapolis guide alone,was classified as par- T
tial—postponement; that is, prov1sion for some and/only some
binitial readin ltraining.. The Indianapolis guide definest-
reading readiness as including recognition and also repro-
duction of letters and words (see Appendix A, 6) This ?
guide acknowledges that "somel but not all, kindergarten |
ychildren are ready and interested in printing their nfmes,
- ' labels,'and other words [Indianapolis, 1970 p. 116]." . In
| addition, this guide stresses "informal instruction in all
subject areas and in both indiVidual and group Bltuat10n8.~'
[Indianapolis, 1970 p.-130] " One assumes that the

,®

: /’use of informal and indiVidual instruction would facilitate
//:both interest and learning of skills. |
7 / mhé/guides from Los Angeles, Detroit Boston, and New-
| C: : arh/were classified as transition toward no-postponement.
//qu Angeles, DetrOit, and Newark clearly indicate willing-
// ness to proVide beginning reading instruction for children
° // who are ready {see Appendix A, 7). 1In DetrOit, the kinder~
garten year is part of an ungraded primary unit. The |
.DetrOit guide stresses haVing subsequent instruction begin
where preVious achievement left of f and also acknowledges
. a recent shift toward some formal instruction in ‘kinder-
garten, including some experimentation with the SWRL pro—
.gram (E. w. McDaid, personal communication, June 11, 1973).
In Boston, kindergarten is -a two. year prog am for four— and_

five-year olds. In Kindergarten II%which is\for five-year

’-olds,'much stress.is put upon .letter recognition gskills for )
e 0
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SR \\ " : ' . : . . : .

N R I -2
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'_all puplls (see Appendlx A, 8). ' '
" phose cities class1f1ed as hav1ng no—postponemer%

of readlng 1nstruct10n were the three us1ng “the SWRL

program .which consists of dlrect teachlng of basic read—- -
' \

Cing sk111s as. well as perlodlc evaiuation,of achlevement
. (see Appendlx A, 9) " New Orlesns, Phoenlx Dlstrlct 1,..
and Jacksonv111e reported the exclu31ve use of - SWRL.

_ In summary, two c1t1es—-0mane and Blrmlngham-—ﬂ

LY

ent1re1y delay formal readlng 1nstrnct10n. Three cities

1sluand Aﬁﬁanta——seeh in transltlon

oy
,.wﬁ-“ e “:”!"/L,-«:w

1 o Ao )

towarad allow1ng 30me” childrén an earlrer start 1n read—

1ng. One 01ty—-Indlanapolls——partlally\aelays beglnntng

" reading. Four c1t1es——Los Angeles, Detr01t, Boston, and

\
Newark——lndlcate w1111ngness to prov1de ready chlldren

te.

-'w1th formal readlng 1nstruct10n. ‘Three 01tr s—-New
Orleans, Phoenlx D1strlct 1, and JaoksOnv111e——actually
\

provide direct readlng 1nstruct10n for all klndergarteners

through the use of SWRL. - o ' \\~'

<

If the last two categorles are considered together,',
\ o

one can say that seven guldes represent no—postponemant.
Thus, of the 13 c1t1es, a little more than half favor
11tt1e or no- postponement._ Moreover, 1f both tran51t10n .

'''''

';categorles are con31dered together, one can say that a

11tt1e more than half of the 01t1es are in transltlon N

away from postponement. B : " ' SN

o

. : o . L . oy '
4 5 . " - N ! &
: 4 ' . s L b <



- ~ How the Child Is Viewed

Each curriculum gulde was examlned to 1nfer the under-
1ying philosophy of the child, either 1nterventiona1 or
' maturational. On the one hand, the interventional view- -
.point ‘was deflned as recOgnizing that the. ch11d possesses a
..certain level of language prof1c1ency as a result of preV1-‘
/ous opportunities for learning and as assessing readiness o
for reading by actual engagement 1n the - process of early
1nstructlon.

' On the other hand, the maturatlonal position was de~
flned as considering children too young to begin reading
_instruction before a certain age or developmental 8.age.

In this case, one assumes that reading 1nstruction will be
-”delayed until the proper-tlme.- There will be no real needﬂ
lto assess 1nd1vidual readlness, ormallybor informally}

One only needs to wait. However, those” people who favor

postponement probably w1ll use standardized reading readl-

ness- tests but not before first grade so as to av01d iden-j
' tlfylng "ready" sub;ects younger than first grade.

The various curriculum guides were given a rating of
one to fivé according to how +he ch11d is viewed. - The"
rating of one. corresponds ‘with 1nf1uence by the . matura—
tional viewpoint primarily. The rating. of two ﬁndicates

_ tran81tion from influence by the maturational position
toward a- balanced interaction between maturation and inter-’

vention.‘ 'The rating of threc 91gn1fies a falrly balanced

16




Three cities were given a rating of four° Indianapolis, iv_b

interaction between maturation snd intervention. The
rating ‘of four is used for transition toward the inter;
ventional stance as primary. The rating of five means
influence chiefly by interventional philosophy. Tah1e~5
lists these five categories and the cities assigned to iﬂ _G”
each by the two judges. - R ." L : e k
It was not pOBSible to accurately assess the Bir- \--

mingham guide 8 perspective on, tae child since that guide
omits information regarding its philosophy of the child '

_or of kindergarten education.'

Of ‘the remaining twelve guides, two were given a
rating of ones- DetrOit and Omaha. One - city was assigned
a rating of-two- Houston. Three cities were given a-

rating'of'three:i Los Angeles, Memphis, and Atlanta.

Boston,. and Newark. Three cities wer, assigned a rating

of five°ffNew Orleans, PhOenix District 1, and Jackson—:.

' Ville.

The, Detroit and Omaha guides were written by people o

'who apparently view the child from the position of matur;'j'

ration primarily. The Detroit guide indicates that in—'

terest in reading is dependent upon maturity and ability o

(Detroit,'1970, P. 9,.‘ These writers say that children :

progress according to..their ability and they describe

' those children ready for advanced work as "mature“ (De- o

troit, 1970, pps 5, 10). Tn the DetrOit guide, the
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child's age is the first mentiOned consideration when
'deciding whether to'promote to grade three (Detroit, 1970,
lp. 6). The Omaha guide refers. to a p“rticular sequence
of uevelopmental stages, to certain tiues for: speclfic
, learning and to key factors in readiness which cannot be
accelerated, for example, mental age (Omaha, PP 53—54)
;#wtfi The Omaha guide also. states that emotional and reading
}difficulties occur 1f children are taught td read too
‘early (Omaha, p. 60) ; S T
) The compilers of the Houston: guide indicate a posi-
tion of transition away from the maturational toward the
interventional p01nt of View., This guide speaks of
. growth po ent1al and stresses a readiness_program. of lig-
 w—  tening and speaking 'gkills basic to first grade (Houston,

| 1967',' pp. T, 13, 80). At the seme time, this guide ac-

[ES
. 2

knowledges that "gome: pupils enter kindergarten already
knOWing how to read R however, this skill should
not be overemphasized beiore classmates [Houston, 1967,

) 93l L R
. . Those guides from Los Angeles, Memphis, and Atlanta-

_ acknowledge an interdependence between: maturation and .
1ntervention. Although the Tos Angeles guide recogniaes

such interdependence, nevertheless, this guide seems t0°

[

stress the interventional Viewpoint.. The kindergarten |

.

child is regarded as ﬂlready possessing certain language




. proficienc

Yy as a result of prior experiences ‘and situa—

" tions. The Los Angeles writers say,_"each child differs

from others in- relation to- his abilities, knowledge,

background,(and interests and .'Q . he w111 respond dif—

'ferently"to the experiences and materials prOVided [Los

A’Angeles, 1

970, - 26]."

The Memphis guide refers to the child as a product

"of his abi

lity, maturity, and background, influencing

.

- 40 .

interdependently (Memphis, 1972, PP.. 4, 6) \ The Atlanta

guide desc

ribes the ‘child as influenced by a constant

interaction of many factors-‘ heredity, background of

.experience

and langusa,

’ economic stability of the family, nutrition,

ge development (Atlanta, 1971, p. .42).. The

Atlanta guide expresses the conflicting Vieprints thet

there is a specific time to begin reading instruction

perceptual

4<and that experience and training can sharpen sensory

skills (Atlanta, 1971, Pp. -6, 89) Such

conflicting statements belie recent transition away

,poSition.

Three

Newark, se_

tional point of view. K -The: Indianapolis guide recOgnizes

the 1mport

/

rfrom the'maturational stanceqtoward.the interventional

guides, those from Indianapolis, Boston, and

em to be in transition toward the interven—J

ance of the early childhood years as the time

S
of most rapid growth and of greatest susceptibiiity to

interventi

on (Indianapolis, 1970, p. 1) -The: writers

50



. o ) o '¥. ﬂ41f77"
- of this gulde acknowledge that some klndergarten children '
. are ready to read and rrlte a few worda (Indlanapolie, ' |
1970, pp. 116, 130) - The Boston curriculum guide refers.
to the child as a product of environmental 1nf1uences and
regarde its klndergarten program as etlhulatlng of the v
‘__chlld'e maturlty and intellect (Boston, 1969, pp. 15, 90).~¢
At the eame time, the'Boston gulde 1nd1catea that “can |
‘teach readlng early doee not neceeearily mean "should" do
80. An emphatlc dlstlnction is made between "the abllityf
to learn to read and the dealre to read to’ 1earn [Boston,‘
-11969, p- '49].m Agaln auch confllctlng viewpointe withln_
the same currlculum gulde probably 1ndicate traneitlon
N . from one phlloeophy to another. - Since etrees upon inter—
vention ie the more recent phllonPhy, one preeumes tran-'
deltlon in thie d1rectlon. The Newark gulde deecribee
each ch11d as unlque and poeseeslng varled 1nformatlon
?\based upon prev1oue ll;e experiencee (Newark, E C E.,
1971 pp.. 3, 30). Newark asserts the need for an earlier
, etart 1n reading and 1nd1catea a willingneas to teach
readlng to klndergarteners who demonetrate readinesa l'
'(Newark,\R Coy 1971, Pp- 3, 7) L Q-;Ta”;'-j . ': 'fg?’d
- The three c1t1es uslng ‘the SWRL program in thelr . BE
klndergartens are 1nterventlonists primarlly.' Therefore,’ g

they engage all klndergarten chlldren 1n the procees of

-1

beglnnlng to read.w The - follow1ng quotatlon from corre-' a:lhlifu

-Spondence w1th Phoenix Dletrict 1 eeems to speak for
\ o . S




-2

,ae in tran31tlon away from entire or-partlal—postponement.

‘ratlonal stance, 1t does not strongly favor postponementt//‘

' a11 the users of SWRI¥

e

Our klndergarteners are. academically oriented since-r
-we feel that five-year-old children are being denied-
an opportunity to begin the school learning process:.
- with & "sand box/graham crackcr” curriculum (M. Atte-
5-berry, personal communlcatlon, June 11, 1973)-» ST

Yoo
ThlB 1etter ‘also 1nd1cates that about three-fourths of the.

'uPhoenlx klndergarteners enter first grade readlng at pre-

pr1mer or primer 1eve1 and thht the flrst grade currlcuiumlf,('"

is restructured to accommodate such chan es.
. ' /" ' o
In summary, two of the three clties—-Houston and e

Omaha-which regard the vnlld from a maturatlonal v1ewpoint

.do also favor postporement of tormal readlng 1nstructlon.

All six of the ci~lem favorlngmlnxezvenilon do algo prefer

earller starts in formal readlng. Of these 8ix, - Indianap—

' olrs is not ‘as- emphatically for earller readlng as are the
*others and had been labeled as partlal-postponement. The - '
three cities whlchviewed the ch11d in terms of the 1nter-

'actlon between maturatlon and interventlon had been 1abe1ed

-

& Only in the case of Detrolt 15 there a lack of neat

correspondence between“the v1ew of the ch11d and the level ,
W C
postponement of formal readlng 1nstructlon. Although

The: Detrolt gulde apparently regards the child from a matu-'

-

Thls“dlscrepancy~m1ght be explalned by Detrolt's recent

shlft toward some formal 1nstructlon in klndergarten, 1n-'u"

2

c1ud1ng some use of SWRL materlala (E.Aw. McDald, personal

o




communlcatlon, June 11, 1973) ”Phllosophy in process_

of radlcal change is 11kely tOoexh1b1t 1ncons1stency.
'JIt is 1nterest1ng to note that, in this case, the experl-.j
~ mentatlon w1th earller 1nstructlon preceded the change

in the v1ew of. the ch11d whereas 1n most other 1nstances

'of transltlon the Qhange ‘in the v1ew of the chlld occur—

red prlor to the experlmentatlon w1th earllor ;nstructlon.;

@

Def1n1tlon of Readlng Read1ness

-

Each curriculum gulde was examlned to determlne

~

its. part1cular def1n1tlon.of readlng read1ness. One ,;

&

_expected to f1nd two pr1mary ways of def1n1ng read1ness

"for readlng.- e1ther the trad1t10nal focus on oral lan-. e .

guage skllls or a stress upon 1n1t1a1 v1sua1 readlng ~.7u'

skllls such as+visual d1scr1m1nat10n of’ letters aﬁd f‘f Ve
Slx guldes——those from Houston, Memphls, Atlanta,

NeWark Omaha, and Blrmlngham——were easlly classlfled

’ as representlng the trad1tlona1 foous on oral. language .

"E.development (see Appendlx A, 10). Three other guldes——f' : ff
- _ thOse of Detr01t, Indlanapolls, and Bo°ton——were also - . -*: ,
‘categorlzed as representatlve of ‘the tradltlonal under—v.wmgw:&

;standlng of readlng readlness, however, these three

..“ ‘ ..~.' . '. . R Null

\




S AN Zt R ”1. h -.f' T .‘;'
guldes also 1nc1ude some dlrect teachlng of sp901fic
s 1n1t1a1.v1sua1 readlng $k1118 1n thelr deflnltlons of ‘rj\f

readlng readlness (Detr01t, 1970, pp. 10, 17—19, Indl-“

fanapolls, 1970, p. 130° Boston, 1969, pp. 90-91) :‘ffv }f
S Taken togeuher, these n1ne guldes seem to 1ndlcate that s
N S

the maaorlty of klndergartens stlll define readlng

readlness in tradltlonal terms of oral 1anguage devel-"

- N <

, opment. S ‘._

fiv " Of the remalnlng four guldes, Tos Angeles 1s“unrque“«;“_;

PR

.

‘..

1n 1ts utlllzatlon of both the oral and the 1n1t1a1 v19-'
. ual 1anguage deflnltlons of readlng readiness 91mu1tane-)j
ously (see Appendlx A, 11) The three 01t1es uelng thedfﬂ

SWRIFprogram were ea511y cla591f1ed as holdlng to a,

~ s \
deflnltlon of readlng readlness in terms of 1n1t1a1 v1s--
, ual readlng SklllS. The precedlng dlscu591on is- summa—
o ‘ r]_zed by Table 6. = - D :
. B X . ‘ \ . * : -
e . - L Metho& of Readlng Instructlon : : o
Lo % The various currlculum gulde5mwere ‘perused for ln- -
. - . )
e T dlcatlons of method of 1nstruétidn. Three method types .
L, - .
/‘ were found‘- 1arge group 1nstruct10n, 1nd1v1dua1 and = T
. S o o B
s . . Cy o - , . ] - \_ . - L
- ~ ’ i..-' N -
\ L3 . / . N
~b 1‘.1":{‘7 }/’ . ; ¢ ° ;
) Ex /. ‘ ° ° i
o= - ’ D ' L o "
. R . - - g N e, =
. L4 ' :
. ; * L . i .54 \“ 0 ‘
I3 - .
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|
small group instruction, and also a comhination of both
small and whole group 1nstruct10n..ATab1e T llsts these
methods and the citles using each type as clas31f1ed by
. the two Judges. ' | '
‘ Three cltles--Houston, Boston, and Memphis——were
\{consldered to be using large group 1nstruct10n slnce
‘the guides- from these cltles never mentloned 1nd1v1dual
or\small group instruction: However, ‘these three c1t1es f
do use learnlng centers which mlght tend to fcster some -
'1nformal individual’ and small group learnlng. A
' Blght cities stress learning by 1nd1v1duals and -
small\groups. These elght are: Ios Angeles (1970, P 7),
N Detrolt (1970, pp.‘1, 9), Atlanta (1971, p. 42), Newark

(E C E.,.1971, pp. 4, 1ﬂ), Omaha (p. 71), and the three _

\\\;.LH;. users of SWRL.',u
R The guide from Indlanapolls stresses the use of
B "1nforma1 1nstructlon e « o in both 1nd1v1dual and group
N s1tuatlons [Indlanapolls, 1970, P 130]. ' It is not
clear whether the reference is to small or large groups

© but theoveralltradltlona%/ouallty of the Indlanapolls

klndergarten currlcuﬁum leads one %o presume large group '

v

'1nstructlon.f

" The B*rmlngham qurrlculum gulde is so brlef, giving

only obaectlves and/act1v1t;es, that no presumptlons can*

-~ be. made rega&dlng method of 1nstructlon. - ",»53\\

E—1
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From. the precedlng, one observes that more than

“half of the 13 klndergaztens stress the use of 1nd1v1dua1

I

and small group 1nstruct10n. However, only Los Angeles

and the three users of SWRL seem serlously commltted to -

small group teachlng.; Detr01t Atlanta, Newark, and
Omaha seem to be g1v1ng only superf101a1 emphas1s to
learnlng in small groups. Each of these four guides
contalns sufflclently trad1t10na1 materlal that one’

suspects large group 1nstruct10n is actually used most

/ .
of the,tlme. - .
. - ”~ P

-

/

Materlals of Readlng Instruction -

The thirteen klndergartens were analyzed in terms
of materlals for use by students which related to 1n1-'
tlal readlngulnstructlon: Seven types of materlals were

selected forpthe analysis:f the usual children' stllter—f

.ature, easy—to—read books, experience charts, audio-

visual equlpment, wr1t1ng supplies5 commercial readi- ;//;//;/

ness materlals, “and teacher—made read1ness materials};

.Here, readiness materials refers spe01flcally to devices

1ntrodu01ng words and letters.

- «Table 8 presents a 11st of the 01t1es and the mateé

r1als cited by each (see Appendlx A, 12) From this table

58
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one can see that only one clty, Los Angeles, 1nd1catea
the uee of all seven materlals. It appears that the Los
Anéeles kindergartens are the~most amply provided with
e large varlety of materlals for pupll use. It is pos-
sible that other cities use resources which are not
indicated in thelr curriculum guides. However, this ~~5;—fmw.

_ survey is an analysis of materlals only as .they are

" mentioned in the guldes, not as; they are. actually used
in the classroom.: : -

No attempt is made to rank the quallty or frequency
'of use of a partlcular materlal. In some cases it seems
clear that a particular resource is used often in an
1mag1nat1ve and productxve way.' In- other casea, thé‘same'
resource appears to be used 1nfrequently and in a cursory
manne.« But in most cases it is Very dlfflcult to Judge | 3
- /the quallty of the use in the classroom. Therefore, g i
mere 1nd1cat10n of use was. adopted as the eriterion with o \
no judgments about how often or how: well a particular -
materlal is used. -

A perusal of Table 8 indicates whlch materials are -
~the most or the least popular. Children s llterature,-
experlence charts, and commerc1a1 readlness materlals .
are cited as used by at least nine of the 13 klndergar—'
tens. : Seven, or about half, of the klndergartens report

the use of audlo—v1sual equlpment and of teacher-made

<.

T
o .
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readiness materials. The'ieast—mentioned resources are
easy—to-read books and writing supplies for pupil use.
Table 8 ranks the cities according to number of mate—
rials indicated. From this ranking, one can see that Los
'Angeles is the only city mentioning all.seven materials.
Indianapolis and Boston are placed next. -They each cite'
six of the ‘seven resources and the same Six materials,
nnither indicates the use. of easy—to—read books. Houston
and Omaha are next in order, reporting the use of the same
five materials, neither mentions easy—to—read books or
writing supplies for pupil use. Newark reports ‘the use of

four types of resources excluding easyato;read books,

audio—Visual equlpment, and commercial readiness materials. 2

’Detroit. Memphis, and Atlanta~report the use of only three
-resources, neither mentions easy-to-read books or writing .
»supplies. Detroit and Memphis make no reference £0’ audio—‘
B} visual equipment. DetrOit and Atlanta dQ not mention |
teacher—made resources. And Memphis and Atlanta do not

report the use of commercial readiness materialse Finally;

Birmingham and the three cities using SWRL indicate the use';u

~ of .only two materials, a different two.. Birmingham men~-

itions only children B8 literature and audio-Visual equipment.-
l whereas the SWRL brochure mentions only easy—to-read books 5
and rcmmercial readiness deVices. ‘ﬂ .

It is safe to assume ‘that both Birmingham and thei'

SWRL-cities,use far more resources than Table 8 indicates.

~(}1v



Because elements such as ch11dren:s 11terature, experi-
ence charts, and aud10-v1sua1 equlpment are commonly men-—
tioned, it 1s reasonable to assume'that B1rm1ngham and the
SWRL cities use them also .but do not mention them for the
following reasons. -The curr1cu1um gulde from Blrmlngham
is:especially brief and does not attempt to cover Y] much
as do most curriculum guides. . The chtles u91ng SWRL mereLy
, supplied an off1c1a1 SWRL brochure and made no attempt to
descr1be other aspects of the1r k1ndergarten programs.

The most 1mportant flndlng from thls examlnatlon of -
fkindergarten materlals is the non—mentlon/by ‘most c1t1es
" of easy-to—read books and of wr1t1ng méterlals for pup11
use. Nine c1t1es give no mention of wr1t1ng supplles for:
students; three of these n1ne also make strong statementsv_f
favoring the delay of handwrltlng unt11 %1rst grade _
(Detroit;ﬁi970, . 15; Houston;. 19617, p\ 109, Atlanta,
19§1, pp- 34,:90); Nlne c1t1es make no reference to
eagy-t o-read booksg. By contrast the early readlng in-
structlon of the SWRL program empha51zes tﬂe use of easy-‘
torread books.: Among other thlngs, the SWRL program uses

\

.52 paperback‘storybooks easy enogh for ch11dren to read
Do o \r';
themselves. Vo

-.'7’____/»

Evaluation of Readlng Achlevement i

.~ The currlculum guldes were examlned for 1nforma+ion
about the - evaluatlon of readlng ach1evement. Table 9 sumr -

3t

marizes this'data‘(see Appendlx A, 13). From Table 9, o



TABLE 9

© - EVALUATION OF READING ACHIEVEMENT
IN KINDERGARTEN -

Cities Iisted by 'Informal Test In- Criterion Standard- ,
Pype Tests Given Tesacher formation .Tests ized Tests *
. ‘ - Assessment Not Given : ‘ .

Houston BN 4
Boston - X
Memphis X
Atlanta X ¢
- Newark C x ,
Omaha LT X .
" Los Angeles x
Indianapolis X _
Birmingham - x .
.. New Orleans o N -
TPhoenix . , ; Lo -
District 1 L . *
Jacksonville - . x
Detroit . . ' e . - B <

Memphis

Noté—-Although Boston and Omaha,in&icate-the'use of stand-
. ardized tests, it is not clear to what extent these are.
-~ used in kindergarten. = T .

-




~cai see that six cities 1nd1cate the use of informal

teacher assessment 1nc1ud1ng such technlques\as d1rect
observatlon, anecdotal records, checklists, and confer-
' ences. Three cltfes glve no 1nformat10n regardlng.evalua~
tion of readlng achlevement. - v i '
o Only two c1t1es-—Detr01t and Memphls-clearly 1nd1-'
cate the use of standardlzed tests. In Memphis, readlness
tests are given to. afl klndergarten chlldren in October -»UQJ&

ﬂ.iand May (Memphls, 1972, p. 28). Detrolt admlnlsters stand— f
ardized tests in January of the klndergarten year (Detroit, |
. 1970, pp. 9, 15) Boston mentlons the use of a variety of
standardlzed tests but it is not clear whether any of these

. tests are used for all klndergarteners or only for speclal

. puplls (Boston, 1969, P..172). Omaha also’ mentlons the use

| - of standardlzed tests 1n klndergarten but the reference 1s :
' very brief and later it is clearly stated that a read1ness :
test is glven to all f1rst graders in September (Omaha,. .

pp. 53, 61). Therefore, it appears that the two refer-

ences to standardized testlng may be polntlng to one and

-

‘the same occurrence.,' _ ) ) .
The three cities uslng SWRL are the only ones wh1ch i
f'-4 : ment1on the use of crlterlon tests.- The SWRL brochure .

descrlbes the use of Cr1terlon Exerclses follow1ng each of . ‘.Q-

- Ay

the ten unlts to ascertaln whlch sk111s are not yet mas-
tered. Next supplementary Practlce Exerclses are prov1ded;{

for 1nd1v1dua1 chlldren who need addltlonal 1nstructlon

°

(see’ Appendlx A, 9) fi"';, e
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The most important finding of thlB survey of testing
_ in “the kindergartens 1s the . heavy reliance upon informal
;‘:teacher assessment rather than upon some‘type of formal

test. Too much relianoe upon informal teacher observatiOn .

4,
B 4

without the use ‘of Jomething like criterion tests can
allow the- teacher to ignore ‘the - extent to which a: partic-'
ular child is learning specific initlal reading sk111s.

' "Snmmagx' B R
| The most 1mportant findings of this analysis of klnr .
dergarten curriculum guides are as follows. Only two cit— i
| ies—-Omaha and Blrmingham--report entire-postponement. -
-More than half of the cities appear to beimxtran51tion -

away . from postponement. More .than half of the cities e

.;favor 11tt1e or no postponement. o~

_ Only two - cities--Detr01t and Omaha—-v1ew the Chlld
| from the maturational v1ewpoint primarily.- Ninebcities con- n

1der the child partially or wholly from an interven—

I8 e e -a,-v W-—m

itional stance. Cities v1éW1ng children in terms of maturas

V-

"'tion also tend- to favor postponement whereas citles v1ew1ng
hildren in terms of - 1ntervention tend “to prov1de early«4~

. '—3
reading 1nstruction for some or all students. o

a

" The. maJority of guides define reading readiness 1nv

"terms of . oral language fa0111ty rather than 1n terms of
initial v1sua1 skills. Presumably the trend toward giv1ng
reading 1nstruction at an earlier age w111 eventually zf;}

'“alter this predominant definition of reading readiness.;--'_-‘_ﬂ—;-;-}—}_';-'--~

*." - .

JRRTI X K . .
S . . .
: . >
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The entrenched position of ‘this traditional definition

of reading readiness ‘'is perhaps a maaor reason for the

'u,'reluctance to offer reading 1nstruction in kindergarten. B

Such a viewpoint prejudices an examination of the many,

a-

successful instances of. early formal reading 1nstruction.
A protaotype of the customary way readiness may be defined

‘in the future might ‘be seen in the manner 1n which the

Los Angeles guide ma1nta1ns both the ora1 and the in1t1a1

5‘v1sua1 language deflnitions of reading readiness. Such a -

-position incorporates the new w1thout entirely disoarding

<

the Oldo,\' ) ‘ . ) B

S

At least nine -of the cities mention use of{individual_;~
_ and small group 1nstruction.' Such method of instruction s
w111 naturally foster identification of and direct teach—

_ing of children ‘ready to read in kindergarten.

P

The least mentioned materialsnmeasy-to-read books ,

_and-wrlting supplies-are probably the most 1mportant
'-materials of early reading 1nstruction._ The ldentifica-
'tion_of specific reading readiness skills and the actﬁal -
: engagement of the child in the reading process only can |
come about through actual pupil use of Writing supplies
.',and easy-to-read resources.’ Durkin found that many chil-

l"dren who read early. also tended to produce a 1arge:4d

amount of writing (Durkin, 1966).. Therefore,~she gave' |

v . N

—_— N

v, o ! LA - ; . .
o n « .
7 s T .
- ' . . . . A
. N 1 -
L ’ __4"’ . . e T o

equal emphasis to writing in her language arts PFOgram Y



for four- and five-year olds (Durkin, 1974-175).
Many of the kindergart:ns surveyed indicate the use
of informal teacher assessment as. their evaluative techr

,nique. Three guides mention no evaluetive process of any

kind.' Such reliance upon informal teacher assessment or

' upon no assessment corresponds With the prevalent defini-

“tion of reading readiness as oral language facility.‘ If
readiness: is defined in terms of oral language, it is dif-

ficult to, assess’ accurately and one must. rely upon infor— '

'<'ma1 teacher evaluation. Here again an outdated Vieprint
“impedes change by alloWing the teacher to ignore indiVidual

lzchildren actua]ly learning particular skills . pertinent to

l . ¢ -
. -

.initlal reading. I o

~

Only Memphis,and Detroit clearly indicate the use p-'

",of standardized tests._mephisuses readiness tests twice' '

during the kindergarten year.a DetrOit reports the use of

'standardized tests in January of the kindergarten year.'

2

Briefly, most of these kindergarten curriculums are

in transition away from postponement of reading ‘instruc-

tion. Most, guides view the child primarily from an inter-
ventional point of view. - In mqst cases:-readrnessaisiimﬁM‘_
still,defined in terms of oral language skill. Most

ties favor indiVidual and small group instruc,ion.

J-Most kindergartens do not mention the use . of writing

-supplies for pupil use or of easy-to-read print sources.'

L - N 3
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and finally, most kindefgartens give no indicatian of
. . . ' . - Lo [
. © formal testi_ng‘of .specj.flc skills. L

L ]
‘l N
’
s
B ‘ .
. ‘ ) R
) '
) L
: - S . .
S o . R .
* ) g
o ‘
’ O ’ s
o ;
- . :v’ . :0
} 5 W
' L
| : v o
' ) N .
. o .
\ ¢ - o J
P
L
>
o
.. ' f .
' .
i - . L. . ,
* .
e \ )
ad \'
o . ] »
o \
°
5
/ e , _
. B ‘
-
: o
« .
¥ s .
}t - , .
"-ll ‘-,
- )
“ @ P
- o I ;
) i “ . . N
' * i 1.
. 1
. .
" :
V . i v .
. . ‘ L
° b ! v 2 Y s
.
[
f
B - . .
- =
¢ 1
. .
’ »
’ o
- S .
v » -
4
. " - .
: . —
2 /L‘ ;
.
ko n )
. . ,
o . .
M
. . \ A
f . ) i
o
. .
i . . x
° ! u , . .
i
b ~
2 L] - P )
. ) i
o . st
. . ‘ ’ |
N
: i X ‘
- . .
* : "o
7 N % " .. ; 9 ;
‘ ° - ' : )
. .
.‘ N ) ! . )
) D’ . ' .
% ; .
' i i
‘ 4 .
B - [ .
e N . o y
) ) , )
| 4 - .
| ) . . . N - ”
' ’ N - s .
. Ve Ty . : >,
N - . o . . . o
' ’ e o o
T L at . ) .
. ."P'
e . Lt i .
. RES ) . L A
’ - Cfeen A LN . # <
e : , ‘
¢ - R e ‘ : ‘
. SN d i ‘
5 . * ¢ . -
y N " 4 \
<@l . .y .

ERIC

Aruitoxt provided by Eic:



the 13 large cities volunteerlng such 1nformation. -

: A
-Jflrst grade has been predomlnant. Fn New Jersey that
B con . T

- CHAPTERV. |
. :.\‘. N //v.‘ . . w
" CONCLUSIONS AND /IMPLICATIONS

Summari gnd Conclusions

The tw1n purposes of this stu&ywere' to'ascertain'

3the evidence in the’ research llterature regarding the fea-u

s1b111ty of reading 1nstructlon before flrst grade and to

_determlne the extent to whlch readlng is taught early 1n

The research llterature prov1ded exten51ve ev1dence

'that readlng ‘can be taught before flrst grade effectlvely
"and efflciently. Furthermore, accordlng to the research
h-llterature, nelther emotlonal problems nor visual problems’

are caused by early readlng 1nstruct10n.» The Denver proj-

ect and studies by Durkln offered the most thorough a:nd

long-term demonstratlon_of-the~penef1ts of.teachlng:readqa

1ng early. o . B : .jjg_' T '_;j.:

The matter of when readlng tralnlng is early has been

greatly 1nfluenced by the Morphett-Washburne studles of -

| 1928 1930. »”hese researchers concluded that readlng inr.

structlon should not begln before the ch11d reaches the -

'_ mental age of 6.5. Desplte cr1t1c1sm of thls research,

_the tradltlon of postponxng readlng 1nstruct10n until

.
\‘
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t

'tradition was forﬁaliZed at one t1me as one Lf the State‘
Board Standerds fer. Klndergartens. However,'81nce 1969,
New Jersey klndergartens have ‘been allowed to prov1de
reading 1nstructlon (see Appendlx D) "VV»f ' \' f'vtt
The analysls of klndergarten curr1cu1a from 13 large
A

cities 1nd1cated a trend toward 1ess postponement of ;
i

reading {nstructlon. Seven of the 13 1arge c1t1es reported

/ . s

C1ittle or no—postponement, three of these seven shofed no

“delay at a11. ,-.f SR = e A/

- ) . s r/ M
- 8ix of the. 13 guldes v1ewed the child primarily from

an” 1nterventlona1 v1ewpolnt. As expected, these/same six -
cities favored ear11er teacﬂlng of readlngiln varylng |
degrees. Only in the case of Detr01t was there a 1ack of
,correlatlon between the view of the ch11d and teach1ng
reading early. Despite stress upon maturatlon, Detrolt
,Qas expergmentlng with readlng 1nstructlon 1n klndergar-
ten. In this case, change in practlce occurred prlor to
change 1n:ph110sophy. [nly three guldes v1ewed the ch11d

prlmarllﬁ from a matura 1ona1 phllosophy,/two of these

three favored delay of Feadlng 1nstructlon..

, |
!
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3

-

" Despite the 1nd1catlon of a trend toward no—postpone—
ment, nine of the 13 c1t1es st111 deflned readlng readlness

“in terms of oral language development. This- d1screpancy :

"between trend toward no—delay and readlness deflned 1n

\trai:tlonal Oral language terms is 1ndlcatlon of aust how

ent>enched has been the custom of delay and,_therefore,

the 1nfluence of Morphett and Washburne. The tradltlonalf

| understandlng of readlng readlness corresponds w1th the

‘ turatlonal.v1ewp01nt whlch also has fostered the 1nflu—
ence of the Morphett—Vashburne stud1es.' ' ‘
| Only Los Angeles and the three cltles uslng SWRL

demonstrated a deflnltlon of read1ng readlness in visual

,-terms of letter and word recognltlon as well as actual

engagement in the process of learnlng to-read, Boston -
gnd Indianapo’is 1ndlcated stress upon letter'recognition
but reserved" words and early readlng for: flrst grade.'

One recalls that a major om1ss1on in the research

_11terature is the lack of spec1f1cs about what constltutes

. satisfactory 1n1t1al readlng achlevement. Morphett and ‘;

Washburne refer to 13 of 21 steps and 37 of 139 words. °

Durkin names knowledge of the alphabet and 125 sight\"

- .words. However, most research studles ‘do.not provide

1
¢ .

o1



such exp11c1t 1nformatlon."Therefore, programs,such as
SWRL are especlally valuable because of the preclslon'

with which- 1n1t1a1 reading achlevement is def1ned and

-

& -

evaluated._:.

More than half of the 13 01t1es, and three in par-—

t1cu1ar, mpha51zed 1nd1v1dua1 and small group 1nstruc—.'
”tlon. Thls stress upon 1nd1v1dua1 and smaJl group
'methods corresponds with the frequent use of such methods
in the research 11terature. The-increased use- of these
methods esne01a11y at the klndergarten level w111 help
to provide the. unlque methods and materials requlred by
ﬁklndergarteners. Moreover, 1nd1v1dua1 and small group
,methods also w111 help to focus upon the extent to whlch
'partlcular learners are 1nvolved in the readlng process.-
One of the most - strlklng f1nd1ngs of the study is that
the least mentloned materlals in klndergarten were easy—to—
read books and wr1t1ng supplles for pup11 use. Nlne out of
J13 cities aid not refer to themat. a11.~ Such a f1nd1ng '
emphaslzed the unlqueness of the SWRL and the Los Angeles “
programs whlch used easy—to read books. Lbs Angeles a1s0'
prov1ded a variety of writing supp11es for student use. .

Durkln found many early readers to be early writers as-Well.

Therefore, her language arts program- gave equal attent]on '



.adgusted program ma1nta1ned their lead whereas early

63

to wrltlng and readlng. One concluded thattkindergarteneraj
are often discouraged from early reading merely by the
absence of wrltlng supp11ee and easy books.

The maaorlty of the 13 c1t1ea evaluated progress by

- way of informal teacher assessment. ~ The SWRL prograu alone -

used Cr1ter10n Exerclses.. Detrolt 8 stress upon beglnnlng_

subsequent 1nstructlon where previous learning ended im—'

Z4p1ied the use of some form of checklist though none was
'f_mentloned° Detr01t's only reference to evaluatlon was the

‘gtandardized test glven in January of 'the klndergarten

©

year.

Only the Detroit guide mentloned hav1né'subsequent

instruction begin where prev1ous 1earn1ng gtopped. The )

" Detroit kindergarten was the first year of an ungraded

4

prlmary unlt.-

The lack of stress upon adJusted program 1n later

" years is a serious omlssion by the other 12 c1t1es 1nc1ud—

°1ng those uslng SWRL. One remembers a cr1t1ca1 flndlng of

the Denver study that early 1earners prov1ded w1th an

'1earners without the benefit of an. adausted prOgram did -

: not rema1n slgnlflcantly advanced. One also recalls that

about 24 percent of Durkln g -early readers were~doub1e
promoted at 1east once in the course of the study.

Brlefly, the research 11terature offered much ev1dence

b of the advantage\of early readlng 1nstructlon prov1ded it

73
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is followed by an adausted program in 1ater years. The
| guides rrom 13 large c1t1es 1nd1cated a trend toward less
| postponement and toward &n 1nterventlona1 phllosophy
despite the stlml domlrant traditional definition of read-
ing readiness. Both the research 11terature and the cur-
| riculum guldes showed a serlous lack ecf specific explanam.
Ltlon regarding satis;eotory 1n1tlal reading achlevement
- and evaluation of same. Most of the 13 01t1es survey el
‘also never mentioned certa:n necessary materlals for sar1y
_lreadlng instructlon such as Wr1t1ng suoplles and easy
books. Both the research stud1es and the’ 13 currxculum K
vguides used ‘individual and smal. eoup 11struotlon to &
largeieitent. ' |

SN
i

S Impllcatlons for Further Research

The benefits of teachlng readlng to young children ..

.-

may be hlghllghted by an examlnatlon of a - training program
for older students, 16—?1 years old. Job Corps tra1nees
devoted three hours a day fOr five days a week to academlc
subJects. Over a. three-month period, no statistlcally
\' slgnlflcant changes were found for either reading,. arlth-"”’ '
'met1c or language. A reference is. made to- 'Bloom's indica-
. tion of the dlfflculty of overcom1ng def1c1ts 1ncurred 4
“over a long perlod and occurrlng early.f One 1mp11catlon
is that n1neteen months, rather than nineteen years, may
| be more approprlate fOr compensatory 1nterventlon (Kllng,‘
1967). By contrast, one can see the value of early .

?
-0
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-

f;;.v learnlng programs, especlally for d1sadvantaged chlldren.v
a However, further -esearch 1s needed regardlng both
early and later readlng 1nsﬁruct10n. -The stlll domlnant
-tradltlonal deflnltlon of read1ng readlness emphaslzes the
need for more\research because thls focus on oral language -
development do%s not correspond w1th the research ev;dence
.of the advantages of early readlng 1nstruct10n or w1th the
: trend in klndergarten currlcula : toward less postponement.n_
FuﬁE;é research should be very spec1f1c about vhat
constitutes satlsfactory readlng read1ness, early readlng
E;achlevement, and read1ng evaluatlon. The lack of detalled
descrlptlon and  of agreement in these matters has been a’ -5
major shortcomlng in “the research studles. Emphasls upon
such sPe01f1cs may help to counteract the tradltlonal oral - -
language deflnltlon of readlng readlness. | o
Future research should also focus more on’ the 1mpor- . _
tance tp early reading ach1evement of handwrltlng and of \\
| later adJusted programs° ' _ _
_ Subsequent research which attempts to determ1ne the' -
| philosophy underlylng curriculum should employ mgre preclseﬂ
> | analytlcal procedures than used in this study. And finally;, .
an- approprlate follow=up to this study should 1nclude a

long1tud1na1 survey of currlcula and also a compar1son :

between curriculum and readlng achlevement.
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- DOCUMENTATTON FOR CHAPTER IV
‘ m, . . emphasis in the kindérgarten is given to
helping each child: . . . Develop's ecificsreadiness
skills for reading-and mathematics [Omaha, p. 33]."
‘ "phe work period . .. provides opportunity fors:
- language development thrgugh listening and talking . . o
[Omaha, p. 41]." N . : S
"Success in beginning 1 :ading is dependent on the -
. pupil'’s facility with oral leaguage. . . - children
should have many opportunities for oral expression’
[Omaha, p. 55]." o fe

2. The Birmingham guide ‘lists the following activities.
for implementing intellectual objectives: S
. "1) Conversation and talk '
2) Hear stories and poems
See and discuss pictures ... .

3
4) Show and. tell )
5

-

Express ideas orally . . PO :
. . Hear likeness and differences . . .
[Birmingham, 1912,:pp¢}3—4].“

developmental stage has been reached produce.cnly mini- =
mum results and often failure [Omaha, p. 53].""
~ "wf the readiness program is adequate, children.
gradually are taken to ‘the place where formal reading
begins, thus avoiding emotional problems and reading.
~ difficulties which often result when children are _-
plunged into formal reading too soon [Omahe, p. 60]."

3, //ﬁAxtemﬁfE/;t instruction before this [pr0perj" e .

4. . "A word should be said about the intrdduction of -
' ‘formal reading instruction at the kindergarten level.
' There -are, to be Sure, some children who will have, -
developed sufficient language facility and readiness
skills before the end of the kindergarten year. Cer-.
tainly, children who. demonstrate that they would £’ .d
. me formal instruction stimulating and rewarding
~ should be given opportunities to expand their horizons
"in this respect. Usually, these children will demand
to be taught. ' o - s -
: "For most children, héwever, - the kindergarten .
year should be devoted to developing children's lan- . -
guage perceptions-and skills. The wise teacher will .
refrain from exerting any pressure toward formal -
learning in- the -area of reading. = . .. .
~—"wihe /kindergarten teacher should consult the ,
school's instructional consultant . . . before initi=-;
; ating]formalvreading jinstruction [Memphis, 1972,
. p. 331." .- S - S ,
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5¢  “In recent years, there.has been widespread sup~ -~
-pqrt‘ofithe‘idea;thaj_zgggipg can be taught at a very
early agée through the use of Tormal-methods with set
procedures and materials. . « . For most, the process
. requires considerable drill, . and without a broad -
foundation of experiences which build megni
cepts, understanding'is‘lacking.andimaﬁ ohi .
interest in reading before the skills have been estab-
lished. This is not %o say that reading-has no place
in programs for young children. Nor does .it mean that =
& child who arrives at school already reading should . .
not be given many opportunities to read as well as
assistance from the teacher in refining his skills.
‘and enlarging his reading vocabulary [Atlanta, 1971,
pp. 89-90]A4 . . R R

6. w, ., . readiness grows throﬁgh'the:dévéIOﬁhéht‘_.f
of the following skills in language artss. -

Taa T ——

Recognition .of “the alphabet . . o
" Reproduction of the alphabet . . - . . R
Ability . to recognize-one's own name in print . . o -
" Ability to write 6ne's own name o . o : . o
Recognition of some of the child's environmental
words . .. ;A[Ihdianapolis,v197o;'p.]130];" L
U - wBy presénting the; letters of the alphabet to
- . kindergarten pupils in meaningful words and situations -
’ rather than in.rote'sequence, children will learn to
accept written symbols and werds as natural parts of
‘daily living [Indianapolis, pe. 9TJe" - o

7. iprovide Beginning reading instruction for the. A
pupil who demonstrates readiness and interest [Tos . =
. “By removing grade level barriers, the curricu~ _ - .
lum may be adjusted to the student's' developmental '
: . ‘needs and abilities [Detroit, 1970, p.-13." . -~ -
- T m_ ., . identify- the mature children. . . - ready
. - for advanced work... .. . Some schools exchange & R
group of c¢hildren in‘the‘kindergarten”with‘a‘grdup of
children above. kindergarten for the short portien of . -
each day [Detroit, p. 10J."™ " oz - - . R
- v,” . . the kindergarten has a mandate for « « . -
‘.teachingrreading'to-thdse“child:en who display & readi- . -
ness for -dealing with the reading situation [Newark, -« .
 R.C., 1971, p. TJo" o L e e e

8. . "The curriculum of Xindergarten II J7e e provides .0 T
the -experiences. and the skills necessary for success .. | . - -
in redading. o . ..3These%techniquestshog;qwbe’developgd R
~through;1earnings_presented“in the following 'sequence: Co
- . The names of the letters of the alphabet Rt
Visual discrimination of . .ﬂ.jthe.letters-of the = -

-

?

o SRR R
T 18 e
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alphabet. = Ce T o
. s e o the awareness of beginning sounds of spoken
' , words, R : _ S .
——————— - Development of letter<=sound association .
-/ "Recognition-of-letters aud sounds at the -end or
/ o 5 ﬁn the middle of a word [Boston;—1969, pp._ 90~ ~ .
C ) 1l - . R Tt
( 9. . .. . "The program godals are e licite, At the end of .~
-+ . i the year the children should be able tos: - R
@ ‘ 1. Read’ the 100 words taught directly in the - ’
-t o “program. - - . . . Tt o T .
P . 3+ ‘Sound out and read new words comppsed of . .
word elements. taught in the program. o
3.. Demonstrate comprehension of the material -
. . -they read. « . o ° ST S T
Criterion Exercises for each unit provide the
. teacher with a means of detérmining the extent to -
“which children have mastered the 8kills for that _
uni't. ® o . | . ) . : . . .v. T 5, . ot
...~ Practi k Exercises .. .. provide . . . supplemen= T
tary instruction for individual children who have not ' -
yet attained| the unit skillds [SWRL brochurel.” . . -~ .
- I . : . U ; '
10.. Those six guides labeled as having the traditional
general definition of reading readiness were so classi-.
'+ fied because of statements such as.the followings: =~
. "Tistening and speaking which are rooted in ex~ -
perience furnish a rich background for later reading .
 and writing. . . o However, no time is allotted during
the kindergarten yeaf for_the formal teaching of read- -
. . ing [Houston, 1967, p. 93].% Lo
_ - - "For most children, however, the kindergartien year .
- ' ~ should be deyoted . to developing children's language
- perceptions and’'skills. The wise teacher. will refrain =

" from exerting any pressure.toward formal learning in . .
.- the area of reading [Memphis, 1972,-p. 33} .0
R - "The skills.common1y~associatedeith reading- - -
- readiness_are~theufollowing:-#visual.and auditory dis-—
 ecrimination, ability to note likenesses and differences, '’
ability to listen and follow' directions, ability to- o
‘keep in mind & sequence of events, understanding left /-
to right- sequence, interest in ‘books and.reading ... . .
[Atlan_ta, 1971 s Po 90]." s e B o L
: "Readiness for readingAis,the»resquZGTvmany;f'a*5~4.fﬁQ;

rich experiences. It is inf1uendejbyﬁtheﬁchildren's',,-

. physical,;mental,remotional;?andfébcialJmaturityg*::gi;1:_ Jo
A~chi1d'must.understand‘the“lénguagefandQQSegix.easily e

in talking with others before hbfdan.reCOgnize'smalllﬂ¢g.3,,j
visual difference ,innthe‘printedfword"[NewarkgﬁE.C.E.g“;.f;]%
S “The right time for any -specifie--learmning is when  &-
- the child is prepared physically, intellectually, and . - i
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readiness, such as m

‘ E . are dependent/on the
\ e ' not be accelerated.
\ ogﬁd through well—pl

S 54].

\ o »Pormal reading
T ' - as goon as a’'child-d
\ . [Omaha, p. 49]." -

P . _The Blrmlngham
R munication skills .-
R ‘for, success in first
o - Loral language exper1

N 11e -"A good' progr
| ' an individual’with a
R L '+ o The -teacher p
T ’,that help each child
Vo ‘rate . . . [Los . Ange
\ - "The Teacher Wi
: \ - L ities'apprepriate fo
. of {wo or three. ..
\ . groups to explore an
o si—-with materials. . .-
S the pupil in the cou

‘ ge1es, p. Td.""

- "The Learner Wi
of direction: right
front—back, -transfer
. The Learner W
ceptlon- e « o lette
recognition. and comp
. « o strengthen the
"ities and-difference
and endin s of words
PPs 9, 11 .

"The Teacher wi

. experlences which wi
tin words,,sentences,
reading ingtruction
ireadiness and intere

Ro print his own nan

‘ [Los Angeles, p. 12]
"The Learner Wi

S se books to gain in

..’ fer his ‘language ski
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- - ‘writing fLos Angeles
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create a desire on t

o - talk, draw, 1nterpre
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5
§5ﬁ~:ﬂf -




..:_ » . ,.. .-.[: 707

1earn1ng. <. .Some elements of .
nental age and phy81ca1 ‘development,
» process 0f growing up ‘and so can— -
. . . ‘Some fectors can be devel- "
lanned 1nstruct10n [Omaha, PP 53-"

/
3 should begln in the flrst grade .

kd

1emonstrates . « « Readiness . « . ;

currlculum aims "to develop com=
o+ [2nd] ‘basic' skills requisite -
b grade" by way of -a variety "of..
Lences (Blrmlngham, 1972, PP 3—4).

~am-7a-{ . RecOgnlzes the.child as"
1 unique set of ‘characteristics.
rovides experlences and materials

1 to,.‘—s-.'Progress-at hls,own R

sYes;, 1970, pp. 1-2]:" -

i11: . Provide a variety of act1v~_

T 1nd1v1dual ‘children and groups °

'« AlYéw individuals and small: r.

ad- 1earn through experlmentatlon
-Allow optlons and . choices for

wrse of each school day [Los “An~-

[

Lll- « o, e Develop understandlng

t=left; p—down, before-~behingd, and w."

r these relationships to books.
¥i1l: Develop skill in visual per-

ars of.the alphabet, . e o and word_'

arehen31on. The Teacher Will:s _
2 child's ability to. hear. gimilar-
28 in letter sounds, in beglnnlngs
3, and in whole words [Tos Angelesg_

Llly: Plan a varlety of sensory

i11 motivate the child to respond

, and stories. Provide beginning

for the pupll who ‘demonstrates

28t.  'Help the.child who is Teady

?e and other words whlch he needs_‘
"

i¥l: . .l Develop the ab11 ity to

1formatlon. s+ o - Begin to’ trans-

il1ls, developed by speaking and .

ore advanced skills of readlng and

B’ ppo 19"20]0.». .

ill: - Prov1de act1v1t1es that w111

the child's part-to- observe-&1sten,

et pictures, use nathematical proc— o

ite. Observe and evaluate each _

worklng w1th h1m on-an 1nd1v1dua1 '
. L / .

/ ' . LT e
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Ce L o /
/ ba31s whenever p0551b1e.‘; ° o Recognlze that each
child differs from others . . .4and/that he will
-\respond differently to the experlences and materials

Prov1ded [Los Angeles, p. 25]'"_‘1/

"12. ; The references for. Table 8 are lleted %elow in
- the order used by the table: .
LOS Axlgeles, 1970, ppo 9, 11 13, 19"'20, 26—270
Indiandapolis, 1970, pp. 101~ 143. ' o
et ;Bostdn, 1969, <PPe 23"102, 114, 166—168.
-+ °7. Houston,, 19 7, g
. Omaha, pp. 3653 55, 63.

Newark, E.C.E., 1971, pp.'8J 16 41, 43; 47{160.‘

. - Detroit, 1970, pp. 10; 12, 15—
¢ ' Memphis, 1972, :pp. 20, 70, .
e ‘. ‘Atlanta, 1971, pp. 31-32, 50—87. o
o - " Birmingham, . 1972 Pp. 4—5.J ' ’
' a0 gSWRL brochure.-‘:_,. e

4/. : “' ) .

- 'v',cr~ <.1 . L
s

'33. % - The sources for Table/S are 1lsted below in the ‘

order used by the table. .

A --Houston, 1967, D. 159. B L ‘.'“-' R 5i

S - Boston, 1969, pp. 170-172.

ca e - QMemphls, 1972, pp. 27-28.
0 v 7 Yhtlanga, 31971, pp. 43, 127.
b o 1 Newark, Eo .Eo, 19715 %0032—330
. -Omaha, PPs 41..49. 53, -
LN SWRL: brochure é | |
SR uDetr01t; 1970 pp-9,.15. e .f-
. RO rsﬁ¥€$_

. . cde.
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THE FIRST-YEAR COMMUNICAT 0N/§KILLS’PROGRAM
. B f - :
/

The following ‘information is quoted from a brochure

~ published by the Southwest Regional Iaboratory for Educa-

tional Research and Developments: . =~ -

The First-Year Commumication Skills Progrem [is] designed

l

. especially for kindergarten children . . . L L

-A'deferminéd”atfemﬁﬁ ﬁas been made to ensure'thatutheAin—

"+ ‘Struction will be Dleasant as well as successful. Children
- are given an opportunity to read meny appealing stories and

“The program'goéls ar% ,
.children should be a le to: \
1§1g read the- 100 words taught directly in ‘the program,

- to participate in a variety of instructional games.  They.

are encouraged to demonstrate their newly acquired reading °
skills at home as well as in the cla8sroom. = &

explicit. At the end of the year the

spound out and read new words composed of word elementa

(2
taught in the program, L - _ X
(3) ﬁemonstrate'comprehension-of'the material they resad..
! A iprenensi ot °e .

.f*“The—program3ﬁordSZWere'Selected by linguists ahd:iearning
_T%sxchologists to ‘meet these criteria: s ) '
1

They are common in the vocabulary of beginhing_schobl_'
children. .~ - S . S _ )

(2) They include‘a combination of regularly spelled words

" and high usage function words. . o S

(3) Their component sounds combine to form many additional
words -frequently used by young children. B

(4) Their sound combinations facilitate efficient learning
v of the word atiack process. - . - : o
The program-is composed of numerous materials and recom-
mended procédures for use in maximizing pupil sttainment .

)

‘of the desired learning outcomes.‘ The materials and pro-

cedures are tools tnat assist the teacher- in developing

' each child's reading skills. The teacher 'is encouragéed to

draw upon these resources to'énhdnce'class’perfOrmanCe

- throughout the year using the materials asiexiensively 28

_necessary to attein succesa. . ¢ B
. - . - . o .- e - . " o -

Flashcards are provided forleachﬂléfféi;fé

s

,Illustratéd,étoiybdoks-relate the antics of a group of

" animal characters while emphasizing each new word in the

.. .program. The 52&paperﬁack-storyhooks{are*givep,tq thenchilé'

e
~

dre?‘tP'*gad to their parents atihome. 7

the program, and may be\uséa_in?dttéigingfprggrgm'objec_
tives. - S R & ST T
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\ _ "'.Cpmprehenéiog exercises; provided i@ ﬁhg latter half of the
year, offer the children instruction and practice in read-
ing paragraph? and answering guestions about their content.

.Criterion Exercises for each unit ﬁ;qvide the teacher with
a means of determining the «xient to\ which 'children have .
mastered the skills for that wmit. Administered after the
- - jnitial instructicn for the miit, the Criterion Exercise
“  indicates the igkills, if any, Tor which each child needs
additional instruction. SRR S S
.. Practice Exercises are designed to"ﬁrovide'practide on it .
g " unit content. They offer #fficient means of providiag
' supplementgry instruction for individual ‘chiltdren whe have -
: not yet attained the unit skills. The Prrctice Exercises
|~ have been devaloped so that the instructicn and practice’
~can conveniently be presented by-a parent,\pupil twigr, or -
teacher aide. . ’ S S \ .

“The activity sequence is designed tO'ehable\the teacher to
. carefully regulate the amount of’ material for pupils to
magter at ayy one time, and to permitffrequeht verific~-
tion of pupil learning. . The instructional materials
procedures.combined with careful assessment of pupil -og -
/ress provide the meens for_ensuring that early readi
/ will be an enjoyable &and successful experience\fqr"thc
" young child. = 4 - L e e

%) o S . P ' o \ L . . "’
a The program-is orgenized into %" -iits. Previous tryouts - -
. indicated that children are abli: - atiain the planned - .-
learning outcomes when approxime - i~ 3 weeks pern unit and _

_25 minutes per day are allocated to the program.' -
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. DETROTT PUBLIC SCHOOLS
- ﬁivision ofICurricﬁlum and Educational Research
5057:qudward Detroit; Michigan 48202 Phone (313) 833;1906;
. o Junesi1, 1973
Deér'Ms.QWilson: IR S |

. o« o It is difficult to respond to your question regarding
ngtatus of kindergarten" since you have not indicdted any of .
.the-factors you have in.mind. ~° = " T -

L Do you mean to .ask how extensive is the program (i.e.
number of classes)? If so, we can tell you that Detroit has:

~ about 229 elementary and/or primary unit schools; all have

'~ . one or more kindergarten rooms .lepending ‘upon child popula-
' tion. All have certified kindergarten teachers. - S
o Do you mean status in regard to its role or philosophy? .
. _ If so, we can tell you. that it.is considered the first year
of .our nongraded primary units. We believe it provides an
. important base for all future learning experiencef. .

L Since your thesis title refors to reading in the kin-
‘dergarten, perhaps we should assume you are referring to its
status in our program. _If.so, wecan teil you that it is
only within the past few years that most of our kindergar-
tens have turned to’some formal redading readinesg teaching.

., Earlier we had. a more informal approach which used no read-

. . ing materials (such as workbooks); instead;tegphers~utilize&,.

. the "experience story” method and focused upon perceptual '
development. : S T R .

e ‘The research in early- reading,. the success of Headstart,

. .in Detroit, and ‘our very extensive Pre-School Program per— '
suaded us.that children were p;pbébly ready for more for- =~ -

malized instructicn in kindergarten. Recently we have been “*

experimenting with the materials from the South West Re- -
.. gional Iaboratory (SWRL) with some good results. - S
. - You have also requested some related curriculum mate-
. rials. I have gnc;osed recent items. .. o ' Sl s
. . . D\ o . .
" }Sinqerely;:ﬁ-
CT N
Elmer W. McDaid

N Asgistant Superintende,nf; S <
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| PHOENIX ELEMENTARY SCHOOLS ,
'School District No. T . maricopa County
125 East Lincoln'Street ;’ . Phoenix, Arizona 85004 .

¢ .

June 11, 1973, - T -,

7

Dear MS; Wilsons T - : B

- Your letter of May 18 has been referred to me by Dr. K.
E:-Walker,'Aesistant Superintendent for Educational Ser-
vices. s : - :

- We have kindergarten.classes in Phoenix District #1
for -one-half day sessions with all but one of our teachers
meeting two classes per day for two and one-half hours ‘
ecach session. These teachars are full-time persaonnel and
ghara the same responsibilitiles aa the other classeroom
teachers. T = g o

Our kindergartens are .cademically oriented since ws
. feel that five-year-cld children are teing denied an oppor—

v ~ tunity to begin the school learning prczess with a “sand
box/graham ¢racker® curriculuif. _ o .

" ®Because we feel this way, we use the SWRL Kindergarten

Program which ig divided into two parts. ~The Concept Pro-

. gram begins the second week of school and teaches the con~ .
cepts of color, size, shape, position, amount, comparisons -
and pre-reading. skills. Beginning about the first of No-
vember or earlier, we start the Beginning Reading Program.
The Beginning Reading Program teaches beginning consonant
sounds and word families (ill, e%, un,—et;%%%WhiCh.when
put together with beginning consonant sounds form words..
There are 52 books in the beginning reading program.. The
children have criterion tests that are used to test ther
for comprehansgion and word-attack skills and irdependent -
activitieg for additionel instruction. MNost of our cnil~-
irer, apprbximately three-fourths of them, begin the first
grade reading at a pre-primer-or primer level. Because of -
+his dramatic change in our. kindergarten curriculum and '
the resulte achieved, the first grade program has been com- .
pietely re-structured. Only those children who have not
‘7ad kindergarten-.experience or who- are extremely slow are -
in sny xind of readingreadiness material at the beginning
of first grade. Most of our children go directly into the
pre-primers, primer or first reader. We havg many of -our .
first grade youngsters at the end of the first grade read-
ing at the third and fourth grade level. The SWRL Program
is puvlished by Ginn and Company and was originally devel-
oped by Southwsst Regional Isboratory ia Los Angeles, Cal-
ifornia. - o L . - o :

.f??, Zf.' B L i‘f;;"f,




Our district adopt
Bacon Basal Series.. Th
district adopted for ph

-. In kindergarten wve
only through the SWRL P
Math. Consegquently, pr

- -the first grade. of Phoe

know, the primer math i
. the Addison-Wesley Math
Program and the math pr
naterials tea¢hing youn
_‘Most. of our kindergarte

ginning con-opsut sound
these s¢- - .¢ at the end

out in M. .

. . We [ an using the
years rgv .2 Phoenix #1
third - ° ‘rs next year

intens:..ed gacademic. pr
our childrern will score
do on the statewide thi
 mandated by.our State—l
- Our tests results
/growth in reading for m
this year's word attack

. children show a Distric

we were barely able to
.~ Because of the SWH
needed some' additional’
.~ We formulated a committ
" during the summér of 1S
to supplement the- SWRL
garten teachers submitt
their ciassrooms and tk
- committes ‘put them toge
Guide which was given t
district. This way the
¢lassroom activitiea.
"_districts;or‘personnel
, Under separate COV
- pill coverirng the guide
that it will be of some
Master's thesis. '
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ted reading program is the Allyn-

1e Phonovisual Products Program is
wonics. - . : R

= teach beginning math concepts not -
Program but, the Addison-Wesley Primer
rimer math material is never used in -
anix District #1. As you probably™. .
is the first 56 pages of Book I of ¢
1 Program. In addition to the SWRL -
rogram we use the Phonovisual phonics
agsters beginning consonant sounds.

on childven know all of the 26 be- -

is and maany of them can discriminate
i of a word by the time school is

2 SWRL Kindergarten Program three

1... These children are going to be.

r. We hope that because of {he

rogram at the kindergarten level '~

e even higher than they presently

ird grade reading teats vhich are
regislature. S e

each year are showing a tremendous
nost of our children. - For instance,
k skill test results for first grade ‘.
ct Mean of 2.5 whereas in-past years
‘make grade level. ™ o L.
RL Program-we felt that teachers
‘activities to use with children. -
tee of two kindergar*en teachers .
972 to develop a guide of activities -
Program. Most all of the kinder- - .
ted materials that they-used in' -~
he two ‘teachers who worked on the.
ether into a Supplemental Activities
to kindergarten teachers in the .
ey shared in each other's successful .
TPhe cost of the curriculum guide to
outside our own district is $4.00.
ver I am sending you a guide and a
e and the cost of pcstage. We hope
e help to you in your work on your- ., .

-
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Xindergar’«, -Primary Coordiq;tor-

79 -

2

We are really proud of our kindergarten program and
invite you or any of your associates to visit our kinder-
garten:classroom and see five-year-old children really
reading "reading"”. : - T .

-Sincereiy,

(Mrs.) Marie Atteberry

\v;




APPENDIX D

NEW JERSEY ADMINISTRATIVE CODE.
OF PUBLIC KINDERGARTENS
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NEW JERSEY.ADMINISTRATIVE CODE

Béfore 1969 Revision'

(5) A balanced program shall be conducted to meet the
developmental needs of KkKindergarten pupils with no
formal instruction in reading, writing, number work,
or other similar subjects. Suitable facilities, -
equipment, materials and supplies shall be provided

. including movable furniture. L 7 -

LA

’ Aftef 1969 Revision S

6:26—2#3 Program, facilitieé and materials

”

* (a) A balanced program in an approved facility with
adequate equipment, materials and supplies:sha1;,be ng:_~ _

. vided each child.

(v) This program is to -be.designed to{heet the indi- -
vidual needs of every child and may: include instruction in
reading and other subjects when. it has been determined’ i
~that a child is ready for 'such instruction by the teacher
.of "the class. : ' ‘ ' : S : ‘

91
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APPENDIX E .

. IETTER SENT 70 25 CITIES REQUESTING
| KINDERGARTEN CURRICULUMS -
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8 Grdve,Street‘l R
Madison, New Jersey 07940
May 18, 1973 ' L

Superintendent of Schools. L . :
éCity;Name) Publie Schools T
City); (State) : SRR .
Dear Sir: g o . | / o
‘ . . I am a student at Rutgers University Graduate School .
of Bducation.. Presently, I am working on a Master's Thesis
. entitled "A Comparative Analysis of Kindergarten Reading
‘Curricula in Twenty Large Cities." VY e
" Regarding my Master's:Thesis, would you be kind enough
to provide me with the following information? (1) What is
the status of kindergarten in your district? - (2)- Viould
‘you please send me a copy of your Kindergarten Curriculum
Guide, particularly &s it pertains to'reading readiness or .
“instruction? : - o L e '
, Please bill me for the cost ‘of the curriculum guide
and for postage. . 2 S e

(3

.3 o . ‘ . ‘ ' A 3 ' . a - ‘ . o . Ef :
- - Lo . Sincerely yours, ;\\\
N . . N . . . s
o .
v - . ,  Susan I. Wilson
=~2
¢ P
&4 -
T . Lo
v o
o e - . -,/, .93
N . - . o .
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290:501 Introduction to Educational Dr. Geyer
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299:561- f%oundationg of. Reading Dr. Kling

) - Instruction

299:564 Remedial Reading Dr; Zelnick |
299:565 - Iaboratory in Remedial Reading Dr. Goldsmith
~ Spring, 1973

290:514 Introduction to Adolescent Dr. Montére
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"290:520  Education of the Emotionally - Dr. Piaget

o Disturbed '
299:566 . Seminar in Reading Research Dr. Kling
and SupprV151on : :
610:522 lerary Materlals for Young 4 Dr..Simpson'u
: ' Adults - o .

Summer, 1973 o

290:540 Introduction to Learning .Dr. Montare

Spring, 1975 : .

299:599  Master's Thesis Research ' Dr. Kling-
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